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Abstract 
 
The Intercultural Communicative Competence allows individuals to relate with the world around 
them, by being aware of their own cultural identity, appreciating other people’s cultural 
differences and being able to express themselves accurately in another language. Unfortunately, 
this capacity is overlooked in our English teaching settings. This project aimed to foster the 
Intercultural Communicative Competence through the implementation and adaptation of 
Materials for Cultural Awareness with eleventh graders at a public school. In this qualitative 
action research three instruments were used to collect the data during the implementation of the 
worksheets with cultural content: a survey, artifacts and teacher’s journal. The results of the 
intervention showed that the inclusion of cultural topics as well as the variety of activities made 
the materials appealing for students, which led to an innovation in the classroom that fostered 
learning in a meaningful way.  
 
Keywords: intercultural communicative competence – materials – cultural awareness – 
experience – autonomous and group work – target language 
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Resumen 
 
La Competencia Comunicativa Intercultural le permite a los individuos relacionarse con el 
mundo que los rodea, al ser conscientes de su identidad cultural, al apreciar las diferencias 
culturales de otros y al poder expresarse adecuadamente en otra lengua. Infortunadamente, esta 
capacidad se pasa por alto en nuestros espacios de enseñanza del inglés. Este estudio apuntó a 
promover la Competencia Comunicativa Intercultural por medio de la implementación y 
adaptación de Material para la Concienciación Cultural con estudiantes de once en un colegio 
público. Esta investigación aplicó al método de investigación cualitativo, siguiendo la 
investigación acción; por eso se utilizaron tres instrumentos de este tipo (encuestas, artefactos y 
diario del docente) para la recolección de datos durante el proceso de implementación de las 
guías con contenido cultural. Los resultados de la intervención demostraron que la incorporación  
de temas culturales así como la variedad de actividades hicieron los materiales interesantes para 
los estudiantes, lo que conllevó a una innovación en el salón de clase que fomentó el aprendizaje 
de forma significativa. 
Palabras clave: competencia comunicativa intercultural – materiales – conciencia 
cultural – experiencia – trabajo autónomo y en grupo – idioma destino 
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2. Descripción 
The present research study intended to enhance students’ Intercultural Communicative Competence 
by means of the design of materials that integrated culture in the teaching-learning process of 
English as a foreign language.  This research study was carried out at Colegio Cundinamarca (IED 
hereafter) with eleventh graders in their English classes.  
As a teacher researcher, I decided to conduct this study considering the parameters of the English 
Curriculum Standards, designed by the Ministry of Education, which established the need of 
fostering the Communicative Competence among students. This not only implies the management 
of linguistic aspects and discourse patterns but also the knowledge of cultural factors. 
3. Fuentes 
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4. Contenidos 
In the first chapter, I present the statement of the problem, the research question and objectives, a 
selection of studies related to the constructs, as well as the description of the setting and the 
rationale. The second chapter, describes broadly the constructs of Materials for Cultural Awareness 
and Intercultural Communicative Competence, addressing concepts such as Materials 
Development, Authentic Materials, Teacher-developed materials, Culture, Identity, Cultural 
Difference and Interculturality. Besides, I made connections between those two constructs and their 
implications in the EFL setting. The third chapter contains the research design which entails the 
research approach, the type of study, description of the participants, the data collection instruments 
and procedures as well as the instructional design that describe  the pedagogical intervention used 
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to address Intercultural Competence in the English language classroom. The fourth chapter 
explains the data analysis along with its findings and finally, the fifth chapter establishes the 
conclusions and pedagogical implications of the study. 
5. Metodología 
As my research study was focused on the adaptation and implementation of materials for cultural 
awareness to develop intercultural communicative competence among 11th graders in a public EFL 
setting, I followed the action research type, framed within the qualitative research approach, which 
led me to collect data from students’ artifacts, surveys and a teacher’s journal to keep a record from 
all the process. Hence, I decided to implement the action research cycle of Stringer (2007), who 
proposes the “Look, Think and Act action research routine” (p. 8) that entails to gather data about a 
specific situation to be able to describe it (Look); then, to analyze why it happens and look for 
some theory to make a plan of action (Think); and finally, implement the plan and evaluate it (Act). 
According to this scholar, action research is a complex process that requires “observation, 
reflection and action” (p. 9) that can restart. The participants of this study were, on the first hand, a 
group of 11th grade students, from Colegio Cundinamarca IED, afternoon shift. On the other hand, 
myself as English teacher adopting the roles of teacher-researcher and text developer. 
Consequently, I carried out the pedagogical intervention process with the design of five worksheets 
and I came up with the instructional general as well as specific objectives. Moreover, I took into 
account aspects such as the “Second Language Acquisition principles” addressed by Tomlinson (as 
cited in Nuñez, Tellez, Castellanos and Ramos, 2009, p.44) in order to acquire a wider perspective 
of our students’ development and how language learning takes place; the innovation that can be 
done in the classroom thanks to the implementation of materials because teachers get involved in 
taking risks and decision making in order to foster motivation and promote learning by meeting 
students’ learning needs (Nuñez, Tellez, Castellanos and Ramos, 2009); aspects that can enrich our 
practice, making them more student-centered; and finally, the third view of language proposed by 
Richards and Rodgers (2001) called interactional since “language is the vehicle for the realization 
of interpersonal relations and for the performance of social interaction between individuals. It is 
seen as a tool for the creation and maintenance of social relations” (p.17). Thus, the authors point 
out the role of language as the means to establish and keep social relations that are necessary for 
the development of people. In that way, language is the only tool that allows us get in touch with 
our essence as humans: social beings, who are able to give sense of ourselves, just by means of our 
relations with the others. In addition to these elements, this study followed the stages established by 
Chlopek (2008) in the Intercultural Approach that the author defines as an asset to EFL students so 
that they are able to know about other people’s culture as well as to compare them with their native 
culture, in order to apply all that knowledge in verbal and non-verbal communication. 
During the implementation of the material, I had the chance to collect the data from my three 
instruments: artifacts, survey and teacher’s journal; then I continued with the analysis of that data 
by means of the Grounded Theory which encourages teacher-researchers to read the data to find the 
elements it holds, following four steps: Naming concepts by writing key words; grouping similar 
patterns that may become the categories of the study; finding relationships among those patterns; 
and finally displaying a schema (Freeman,1998). Thanks to this process, I could find the research 
categories and subcategories that led me come up with the conclusions of this study.  
6. Conclusiones 
The implementation of materials in the EFL classroom is a way to innovate in our own teaching 
contexts. 
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The inclusion of cultural topics on Colombia and other countries made the materials appealing to 
the students, which was a good strategy for making learning more meaningful. 
The variety of activities in the materials also contributed to promote students’ learning. 
The materials gave students the chance to work on their own and that was challenging for them. 
The materials also promoted students’ peer interaction, which help them to integrate the group, 
share among themselves and improve cooperative work. 
Thanks to the materials, the students were able to reflect upon their own cultural roots and the 
relation those hold with their experiences acquired within their families and own interests. 
The students were able to some awareness on cultural diversity. 
The students applied eagerly the new cultural knowledge using the target language either in oral or 
written production. 
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Introduction 
 
The present research study intended to enhance students’ Intercultural Communicative 
Competence by means of the design of materials that integrated culture in the teaching-learning 
process of English as a foreign language.  This competence allows people with different 
traditions, world visions and behavior to interact (Sanhuesa, Paukner, San Martin & Friz, 2012), 
valuing and respecting their own and others’ cultural backgrounds in the globalized society we 
live in (Medina, Rodríguez and Ibañez, 2005). This research study was carried out at Colegio 
Cundinamarca (IED hereafter) with eleventh graders in their English classes.  
As a teacher researcher, I decided to conduct this study considering the parameters of the 
English Curriculum Standards, designed by the Ministry of Education, which established the 
need of fostering the Communicative Competence among students. This not only implies the 
management of linguistic aspects and discourse patterns but also the knowledge of cultural 
factors immersed in interaction (MEN, 2006). As language teachers, we often do not focus on 
these aspects in our practice due to the fact that the biggest concerns we have are related to 
students’ acquisition of the communicative skills. 
This document has been divided into five different chapters that contain all the steps 
entailed in a research process following the parameters established by the Masters’ in Education 
with Emphasis on English Didactics. In the first chapter, I present the statement of the problem, 
the research question and objectives, a selection of studies related to the constructs, as well as the 
description of the setting and the rationale. The second chapter describes broadly the constructs 
of Materials for Cultural Awareness and Intercultural Communicative Competence, making 
connections between them and their implications in the EFL setting. The third chapter, contains 
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the research design which entails the research approach, the type of study, description of the 
participants, the data collection instruments and procedures as well as the instructional design 
that describe  the pedagogical intervention used to address Intercultural Competence in the 
English language classroom. The fourth chapter explains the data analysis along with its findings 
and finally, the fifth chapter establishes the conclusions and pedagogical implications of the 
study. 
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Chapter I 
Research Problem 
 
Statement of the Problem  
 
In Colombia, the teaching of English as a Foreign Language was determined by the 
General Law of Education (1994). For the government, it is essential that all citizens acquire a 
certain level in English as it may be a good asset in order to get more opportunities for individual 
and social growth. Therefore, the Ministry of Education implemented the National Program of 
Bilingualism which gave the guidelines to carry out the teaching-learning process in schools by 
means of strategies such as the Curriculum Standards (2006), designed according to the Common 
European Framework, that aim to take the students from the level A1 (1st to 3rd grade) to the 
level B1 (8th to 11th). Besides, it also to promote among students the Communicative 
Competence among students that entails the management of linguistic patterns such as grammar, 
vocabulary and spelling; the acquisition of logical thinking to connect speech in written 
language; and finally the knowledge of cultural and social patterns that influence language 
interactions (MEN, 2006). 
           Taking this into consideration, it can be assured that the government intends to develop 
citizens that are aware of what to say and how to express it in a particular communicative 
situation using the foreign language. However, to be accurate enough it is necessary to 
understand social patterns of behavior that are involved in communication such as cultural 
characteristics, body language, idiomatic expressions, jargon and slang.  
Thus, the English class is an opportunity for students to get in contact with the language 
itself, but unfortunately it is mostly devoted to the improvement of the use of language and the 
four skills. This entails that the cultural aspects are often disregarded from the practice, which is 
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a phenomenon I had observed during all my years of experience as a teacher of that language. To 
further confirm the above, I applied a survey to students that helped me identify that cultural 
aspects are not included in their language learning although they consider it as important matter 
in their process. Consequently, this study was guided by the following research question as well 
as general and specific objectives: 
Research Question 
How do the adaptation and implementation of materials for cultural awareness enhance 
Intercultural Communicative Competence among 11th graders at a public EFL setting? 
Research Objectives: 
General Objective. To analyze the impact of adapting and implementing materials for 
cultural awareness on the development of the Intercultural Communicative Competence among 
11th graders in a public EFL setting. 
Specific objectives. (a) To explore the incidence that teacher-developed materials has on 
students’ cultural understanding. (b) To identify the notions of culture students have in 
regards to language learning. 
Related studies 
 
At the beginning of this research process, it was necessary to identify studies related to 
the use of materials for cultural awareness as well as Intercultural Communicative Competence 
that could support this proposal. I selected some studies that gave me insights on what has been 
researched in these areas. They will be described below along with their contributions to this 
study. 
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In regards to the construct of materials for cultural awareness, I selected studies related to 
Materials Development since it is framed within that field. On the one hand, I will depict the 
case study conducted by Gonzalez (2006) in a teacher preparation program at Universidad de 
Antioquia that aimed to explore the training teachers receive in the use of materials The 
participants of this proposal were student teachers at this university along with 18 public school 
teachers and practicum supervisors. The instruments she used to gather data were documentary 
analysis about the courses on materials given in the institution, evaluation files, in-depth 
interviews and two focus group sessions. The last two instruments were transcribed in order to 
keep a record of the information. Throughout the findings it was possible for her to conclude that 
student teachers consider that they know a lot about materials, but once they were at practicum 
settings or in-service, they realized there was a lack of materials in the university as well as in 
the schools they were in, which they consider as a professional need. Therefore, they resorted to 
make their own material; but, they face the problem that they have not received appropriate 
training on how to adapt or create useful material for their particular settings. The results 
gathered in this study caught my attention since they highlight the necessity of being trained at 
teacher programs to be able to have the skills to develop materials that fit the needs of the 
particular populations and contexts teachers encounter in their daily practice. 
On the second hand, Castañeda (2011) carried out a case study with fifty-one eighth 
graders from a public school located in the southern east of Bogotá. This study was oriented to 
raise students’ intercultural awareness through the implementation of culture-based materials in 
the English classes. Firstly, the researcher implemented a variety of tasks to evaluate textbooks 
with cultural content, following eight cultural criteria that went from social identity to 
stereotypes and national identity; secondly, she developed different lessons for the classes, based 
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on cultural settings. She collected data by means of students’ artifacts, field notes, audio and 
video recordings and surveys. After the data analysis, she concluded that the students resorted to 
make connections with their own reality as Colombians, to make sense of situations from other 
countries, presented in the materials. Also, the participants analyzed the country’s political an 
economical situations based on culture topics found in the material, and became aware of the 
existence of several ethnic groups. These findings were relevant to my study since it was evident 
that culture-based materials gave students the chance to know other realities and led them to take 
a critical standpoint on the way they perceived the world.  
Finally, Auliya, Lestari and Suharsono (2017) implemented a research in Indonesia that 
addressed the promotion of reading skills of 25 junior secondary students by means of the 
development extensive reading materials. The authors implemented the Design and Development 
Research (DDR hereafter), following a qualitative research approach under the perspective of the 
Instructional Model called Analysis, Design, Development, Implementation, and Evaluation 
(ADDIE hereafter).  Based on a semi-structured interview to the school’s librarian, the 
researchers found out there was a lack of reading materials at the school. Besides, they could 
identify the students’ reading level, needs and interests’ through questionnaires and a diagnostic 
test. For the production of seven books meeting students’ reading levels, the researchers adapted 
readings from Internet or other books and incorporated colorful pictures, glossaries, flowcharts 
and others. After conducting a theoretical and empirical validation of the books, the results of 
this study were positive since these materials were appropriate for seventh graders in terms of 
content, layout and language. Furthermore, the authors state that the books motivated positively 
students towards reading as well as promoted reading habits. The conclusions of this research are 
relevant for my study since it is evident that by means of materials designed for specific 
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contexts, it is possible to make innovations in the EFL classroom that have a positive impact on 
students’ learning process. 
In relation to the construct of Intercultural Communicative Competence, Archila (2016) 
carried out an action research that was focused on developing reading skills by means of the 
design of worksheets based on intercultural issues. This study was implemented with tenth 
graders at the public school Laura Vicuña in Chia, Cundinamarca. After the analysis of the data 
gathered through a survey, artifacts and field notes, the researcher concluded that the students’ 
reading skills were developed due to the fact that the intercultural issues enhanced students’ 
learning, reflection and understanding of cultural perceptions around the world. Consequently, 
these findings were relevant for this study since the intercultural matters were an essential 
element to enhance students’ reading skills as well as their cultural knowledge of the world 
around them.  
On the other hand, Rojas (2010) conducted a qualitative study with undergraduate 
students from a Modern Languages program at Universidad de Quindío, with the intention firstly 
to contribute to students learning of English framed within the Plan Nacional de Bilingüismo 
(PNB hereafter). Secondly, to make the learning process more meaningful by integrating the 
Intercultural Competence that leads students to the recognition and value of their own culture 
and the culture of others.  The researcher implemented the use of recorded observations and 
students’ blogs, and after their analysis she concluded that language educators should 
contextualize the classes and include culture into the curriculum due to the fact that students 
were more engaged and felt motivated to learn. Also, this helps students acknowledge their own 
values and customs as well as the ones present in the culture of the second language and accept 
CULTURE-BASED MATERIALS FOR INTERCULTURAL COMPETENCE  8 
 
them with tolerance and respect. Therefore, this study was important for my research since the 
researcher highlights the importance of including cultural aspects in the language classes to 
transform the English instruction into a purposeful process that leads to real second language 
learning.    
To conclude, Sercu (2000) developed a study combining qualitative and quantitative 
methods to analyze the impact of the implementation of six German textbooks at schools in 
Belgium for the development of the Intercultural Communicative Competence in learners. By 
means of applying firstly, questionnaires that included questions related to the perception of 
other cultures nationalities (British, French and Americans), and secondly, semi-structured 
interviews to find out students’ impressions of the German culture. The author found out that 
many students still associated German culture with war, and some others had diverse viewpoints. 
In regards to the quantitative data gathered from the analysis of the content of the textbooks, it 
showed that those did not have an impact on the students’ Intercultural Communicative 
Competence. Based on the findings, the author concluded on the one hand, that it was necessary 
to develop contents to address the four saviors; and on the other hand, that the teaching materials 
aimed to foster the Intercultural Communicative Competence were a fundamental tool to reduce 
stereotypes. Hence, the conclusions of this research were relevant for my study since the author 
points out the necessity to address this competence in the classroom to transform the cultural 
perceptions of the students; process that can be made through the implementation of proper 
materials, aspect that is also highlighted by the researcher.   
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Setting 
 
The present study was conducted at Cundinamarca Bilingual School (IED hereafter), a 
public school located in Ciudad Bolivar organized in morning and afternoon shifts, where the 
Project of Bilingualism has been developed for seven years. Thanks to this, students receive five 
hours of English language instruction per week from first to ninth grade, and four hours in Cycle 
V (tenth and eleventh grade). Besides, the students are divided into different groups depending 
on their level of performance in English from ninth to eleventh grade. Thus, the participants of 
this research were eleventh grade students from  the advanced English level,  from the afternoon 
shift, whose  ages rank from 15 to 20 years old. They come from neighborhoods close to the 
school that belong to social stratums 2 and 3. This group of students has always been keen on 
learning English and I consider they would be open to the implementation of an innovative 
proposal that contributes to a more meaningful learning process that allows them to reach the 
competences required to become bilingual, and to have a wider perspective of the world. 
Rationale 
 
As a teacher researcher, I decided to carry out this study because firstly, I had realized 
that my own teaching practice was limitedly focused on developing abilities on the students 
related to their use of English, reading, writing, listening and speaking skills, leaving aside the 
integration of Culture into the curriculum, aspect that is closely bound to language. Secondly, I 
realized the implications of the Plan Nacional de Bilingüismo (PNB hereafter) which pretends 
that people acquire abilities to communicate in English as a Second Language, transforming 
them into bilingual individuals able to interact effectively with people from different places since 
they are aware of cultural differences. 
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That is why I decided to redefine my teaching style by integrating into my practice as a 
teacher, cultural aspects that I ignored, overlooked or mentioned in a simplistic way. The aim 
was to apply strategies that may enhance the Intercultural Communicative Competence in the 
students, applying them in the use of material I developed. This was considered to make an 
impact on the school since this way of teaching English had not been implemented there before. 
Furthermore, this study followed the principles of materials development which are the emphasis 
of the Master’s in Education on English Didactics, it may be an asset to the program since it 
incorporates culture in the design of the materials. 
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Chapter II 
Literature Review 
The present world is a globalized village that offers different opportunities of economic 
and cultural exchange. Information about diverse topics is easily at hand through a click and 
people have the chance to travel, having contact with other viewpoints. Nowadays, more than in 
any other age, people are supposed to be world citizens and need to be ready to face the 
challenges of a diverse reality. One way of approaching those realities is through language since 
it allows people to express their own ideas and interact with others. However, language cannot 
be seen as an isolated matter disregarding its relationship with culture. According to Sirbu 
(2015), language is an essential tool that allows members of a society communicate among 
themselves, sharing common traditions and values that have implications in the development of 
their identity as a group. 
Therefore, the language teaching practice cannot be apart from this fact and it has to 
empower students by allowing them to develop competences that help them deal with cultural 
diversity. Then, strategies should be implemented to include this kind of understanding in the 
classroom. One way of doing so is through the design of materials that deal with cultural issues.  
That is why, the present study focuses on two constructs: Materials for cultural awareness, 
framed within the field of Materials Development and Intercultural Communicative Competence, 
framed within the umbrella term of Culture. 
In order to start depicting the construct of Materials for Cultural Awareness, it is 
necessary to begin by stating the definition of Materials Development, which implies undergoing 
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processes of design, adaptation, exploitation and evaluation of materials that lead teachers to 
develop their own material. 
Materials Development 
Language teachers are always concerned about how their practice can be really effective 
to foster students learning. We try to look for suitable strategies that can be meaningful to them. 
One of those options is to use materials, which according to Tomlinson (2011) are basically any 
sources of input that teachers consider can be useful to promote students’ knowledge, exposure 
and analysis of the language being taught. Then, the author introduces the concept of Materials 
Development that deals with the use of that material for learning purposes that implies its design, 
adaptation, production and evaluation. Moreover, he states that materials have to be appealing in 
terms of content and presentation and challenging enough to help students figure out the 
language as well as gain confidence in their process; they have to promote interaction among 
learners and foster language acquisition by considering the learning styles of the students. 
This means that teachers are supposed to select the accurate materials that can give a 
proper account of the language to facilitate its acquisition. This is a process that also implies a 
conscious effort to take into account students’ interests, contexts, skills and learning styles and it 
involves certain commitment from teachers to adjust their practice and become aware that they 
are supposed to adapt what they find, as well as design or produce material that guides their own 
students’ learning process. Therefore, it is necessary to understand what those processes entail 
and demand from teachers. 
Materials Design, Adaptation, Exploitation and Evaluation. Considering that the main 
goal of language teaching is for students to learn effectively, teachers resort to use materials and 
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make the most out of them; however, it is quite important to have some insights about the 
concepts of design, adaptation, exploitation and evaluation of materials.  
In regards to materials design, Howard and Major (2004) establish that there are some 
advantages when teachers design their own material due to that fact that textbooks depict 
realities that are unknown to learners’ situations and also, because at some workplaces they may 
not have enough resources. Thus, by applying this strategy, teachers can adjust materials to their 
own contexts and available resources. A second advantage that these authors highlight is when 
teachers design their own materials they can address students’ learning needs and work on them 
specifically to guide their process towards success. One way of doing so is to incorporate their 
first language, culture, experiences and prior knowledge into the classroom through the 
materials. Other advantages the authors argue are the possibilities teachers have to personalize 
their materials by putting their own style and organizing the lessons the way they consider 
suitable for their particular groups of pupils. These features allow teachers to keep their tasks 
with updated and interesting information about local or international events. 
 Moreover, at this point it is necessary to address the concept of material adaptation that 
according to McGrathand, Islam and Mares, (as cited in Tomlinson, 2012), is the process in 
which teachers select existing material, rejecting some parts of it, adding extra sections, making 
input understandable, favoring different learning styles and fostering learners’ autonomy so that 
they can get acquainted with their own learning process. Moreover, Ramos and Aguirre (2014) 
establish that teachers must have the capacity to adapt materials that fit the needs of the students 
considering the population, and bring those materials into the classroom. These ideas are highly 
relevant if we consider that our practice is carried out within particular contexts. 
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Taking this into account, we come across the notions of materials exploitation and 
evaluation.  In his research about material development, Tomlinson (2012) stated that 
exploitation is basically the use teachers give to the course books in their classes, and evaluation 
is the opinions teachers have on the appropriateness of that material to elicit learning. These 
situations are common in our practice since there are plenty of publishing houses that offer 
textbooks and we are supposed to give an effective use of them because they are considered as 
an investment that cannot be wasted. Moreover, at the end of the process we have to give 
account of them by establishing how they were used, how often and if they were useful or not.  
Hence, it is possible to conclude that in our regular practice, we teachers undertake those 
processes of design, adaptation, exploitation and evaluation of materials, due to the fact that we 
are sensitive to our students’ needs as well as to the characteristics of our settings. Consequently, 
when we do not agree on the structure or content of the books, we usually tend to look for extra 
materials to introduce the topics, complement the activities presented in them or spread our 
practice; then we resort to look for authentic materials and use them in our classrooms. 
Authentic materials. According to Morrow (as cited in Gilmore, 2007), authentic 
materials are excerpts of realistic messages, either oral or written, produced by someone to 
convey meaning to an authentic audience. Based on this, Gilmore (2007) establishes that these 
kind of messages are an interesting source of input since they present an enormous language 
variety that can promote acquisition in learners. Therefore, the incorporation of this type of 
materials into the EFL classroom implies a huge advantage for language learning since they 
expose the students to real language in different communicative situations in the real life. 
Additionally, the scholar highlights that “Authentic materials, particularly audio-visual ones, 
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offer a much richer source of input for learners and have the potential to be exploited in different 
ways and on different levels to develop learners’ communicative competence” (p.23); this means 
that materials taken from audiovisual sources provide a wide range of possibilities, that teachers 
can adapted them and exploited them as much as they consider in order to benefit students’ 
learning. 
Consequently, this study aimed to adapt and exploit authentic materials for designing 
worksheets appropriate for my EFL setting. As a conscious result of this process, I came up with 
new materials that can be called as teacher-developed materials. The implications of this concept 
will be fully described in the following section. 
Teacher-developed Materials. To this respect, Núñez, Téllez, Castellanos and Ramos 
(2009) point out that we teachers should develop materials because  
it is like embarking upon a fascinating task that allows your imagination to fly and go far 
beyond your capabilities. It could also be living an enjoyable and rewarding experience 
that implies careful thought, fondness, inspiration, originality and the occasion for you 
and your students to develop both personally and professionally. (p. 17) 
This is basically an invitation for us, teachers to rely on our own capacities to be 
innovators in the classroom, to love our labor, and to find inspiration on everything we see to 
transform our labor into a tool to boost learning as well as to develop ourselves as people and 
professionals. 
Regarding our personal and professional growth, Nuñez and Tellez (2015) concluded that 
being able to design materials is an aspect that leads us teachers to reflect upon our own teaching 
practices, finding ways to adjust them in order to innovate as well as influence our contexts. 
CULTURE-BASED MATERIALS FOR INTERCULTURAL COMPETENCE  16 
 
Moreover, materials development guides us teachers to select proper materials that meet the 
objectives of our classes and gives us self-confidence in the processes we carry out in the 
classroom.  
 
To continue in this sense, Núñez, Téllez, Castellanos and Ramos (2009) state that we 
teachers become innovation leaders in our own classrooms by means of teacher-developed 
materials that are the result of teachers’ reflection on the learning process and the appreciation of 
the EFL setting. This helps us to realize that students are integral human beings that have 
different learning styles and rhythms, abilities, interests, experiences and knowledge of their 
own. Thus, we are able to make decisions to readjust our practice to meet students’ needs and 
make them feel motivated and engaged in their own learning process and not frustrated in their 
language acquisition.  
Furthermore, Nuñez and Téllez (2009) argue that that in order to develop material, we 
teachers have to consider our learners needs, expectations, contexts, learning styles and multiple 
intelligences. Moreover, the way the input is presented has to be catchy and easily understood by 
the students; the activities have to be designed in a way that students find them challenging but 
not frustrating, and also meaningful and relevant to their lives. 
 
In other words, teacher-developed materials are the best way in which we can put our 
creativity, commitment and knowledge in-action at the service of our learners since we 
understand that it is our responsibility to create proper learning environments that can benefit 
them. Consequently, our practice can address all of our students’ dimensions as human beings 
because we have the option to put different strategies into practice to reach realistic goals in our 
courses within specific contexts. 
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One way to define realistic goals that we need to consider at the moment of applying 
teacher-developed materials is through syllabus design. Stern (as cited in Núñez, Téllez, 
Castellanos and Ramos, 2009), present three main points for this purpose. Firstly, language focus 
in which the author gives many syllabi possibilities depending on how language teaching is 
perceived (Structural, Situational, Theme/topic based, Functional, Competency-based, Task-
based, Content-based and Skill-based). Secondly, learning and the learner focus that implies the 
perspectives of the students in terms of learning strategies that are known as the steps to guide 
them; the interpersonal skills that rely on interactions as a learning booster; and finally, the 
affective goals that imply students’ attitudes towards learning and the target language and its 
culture. Thirdly, social context that deals with aspects such as socio linguistic (proper use of 
language depending on the situations), socio political (critical thinking and effective participation 
in the society) and socio cultural (cultural understanding in terms of identity, customs and 
behavior). 
 
Considering Stern’s syllabus (as cited in Núñez, Téllez, Castellanos and Ramos, 2009) 
complex and holistic orientation in which he states the necessity of including socio cultural 
understanding, it is necessary to become acquainted with the ideas of Pulverness (as cited in 
Tomlinson, 2014) who claims that 
 
The experience of learning another language is more than simply the acquisition of an 
alternative means of expression. It involves a process of acculturation, akin to the effort 
required of the traveller, striving to come to terms with different social structures, 
different assumptions and different expectations. (p.429) 
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 In this sense, learning another language entails being sensitive to a different culture which 
means understanding other perspectives, customs and world visions; and finally, adapting 
oneself to them.  
Therefore, all the theory that has been addressed so far made me aware of the necessity of 
designing materials as a way to innovate in the classroom. One way to reach these innovations is 
by using materials that give students opportunities to acquire that sensitiveness to cultural 
differences. Based on the aforementioned assumptions, I will describe what materials for cultural 
awareness, as one of my main constructs, entails.  
 
Materials for Cultural Awareness 
 
 In the previous sections of this document I have exposed different arguments that ratify 
the importance of addressing culture in foreign language teaching by means of incorporating this 
issue into the materials that teachers develop. However, it is necessary for educators to have 
clarity about some aspects that can guide them in this process in order to undertake it in a proper 
and meaningful way. 
 Firstly, it is fundamental to identify that the real intention of this kind of materials is to 
make students aware of cultural aspects that are present in everyday life and how they overlay 
with social transactions. This concept is called cultural awareness that Quappe and Cantatore 
(2007) define as the basis for communication that implies being conscious of one’s own cultural 
as well as the ones of people from different cultural backgrounds which allow creating new 
patterns of meaning and exchange. In this sense, Pulverness (as cited in Tomlinson, 2014) 
suggests that “to develop cultural awareness alongside language awareness, materials need to 
provide more than a token acknowledgement of cultural identity and address more thoroughly 
the kind of cultural adjustment that underlies the experience of learning a foreign language”. 
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(p.427) Therefore, materials should have a variety of activities that expose students to different 
types of cultural features within the foreign language they are learning. In fact, the author advises 
the use of “literary texts which mimic, or more directly represent, experiences of cultural 
estrangement”. (p.427) 
 Moreover, Peterson and Coltrane (2003) argue that teachers enrich their practice by 
developing lesson plans with organized cultural activities such as authentic materials that can be 
adapted by teachers to suit students’ level. They also suggest using films, proverbs, role plays 
and literature. Moreover, these scholars coin the terms “culture capsules” and “cultural 
resources”, the first referring to items that are culturally relevant, and the second to the learners 
themselves as individuals immersed within a culture. The proposals of these two authors are 
quite valuable since they provide interesting sources of cultural input that can help teachers, as 
material developers, to enrich our practices. As a matter of fact, Rico (2012) highlights that 
materials should expose learners to three aspects: experiential learning, a structured approach to 
intercultural learning and an intercultural learning linked to language learning. These parameters 
may lead students to become aware of the importance of culture and its differences, through 
activities that make students react and reflect upon these aspects. From this perspective, the 
author makes a connection between materials and Intercultural Communicative Competence.  
Based on the above and for the purpose of this study, materials for cultural awareness is 
defined as materials that not only contribute to acknowledge and reflect upon the own cultural 
identity, but also, show learners the characteristics of other cultures. This combined process 
helps students be aware of cultural difference as well as adjust to the cultural features that 
learning another language implies. 
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In the following section,  the construct of Intercultural Communicative Competence is 
addressed starting from the understanding of what Culture is its direct relationship in the 
construction of someone’s identity, as well as the features and implications that cultural 
difference have within society. After making sense of these aspects, it is necessary to 
comprehend the concept of interculturality and how Intercultural Communicative Competence 
plays a fundamental role to comply with it.  
Culture 
 
Culture is a deep concept that entails different characteristics of the human behavior. 
According to Ruiz (2004), we all have a culture since it is a complex set of signs that involve 
external factors such as dress code, typical food, dances, and ways of speaking, among others; 
along with internal factors like beliefs, values and conceptions. Both lead us to be part of a social 
group, to make sense of the world around us and to consolidate our own thoughts about reality. 
Moreover, Nieto (2009) defines culture as an ensemble of race, values, traditions, language, 
gender and social relations such as class and world perceptions that a group of people create and 
share, having in common aspects like geographic location, historical background and religion. 
Besides, Kramsch (1998) claims that  
Culture both liberates people from oblivion, anonymity, and the randomness of nature, 
and constrains them by imposing on them a structure and principles of selection. This 
double effect of culture on the individual – both liberating and constraining – plays itself 
out on the social, the historical and metaphorical planes. (p.5) 
Hence, culture is necessary for the individual’s adaptation to an environment and the act 
of socializing gives him/her the elements to understand, locate and have a clear position towards 
the world. To this regard, it is possible to assure that culture is a complex concept that involves 
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different aspects that are built up by means of social interaction in a specific context. They make 
us human because they help us be part of a community, acquiring throughout this something 
which is called identity. 
Identity. As mentioned above, culture plays an important role when defining oneself 
within a social group. However, from the beginning of civilization the human being has always 
had the inner question: Who am I? This inquiry has to do with the internal quest of identity. This 
concept is related to the perception about oneself that each one of us has; the specific 
characteristics that make us unique. It also implies the beliefs, conceptions and moral values 
shared within a particular social group and the cultural representations that are the aspects we 
have in common with other people that belong to the same group (Ruiz, 2004). Thus, the 
construction of identity allows the creation of an image of oneself that depends intrinsically on 
cultural aspects shared with others that shape us inside. It also gives us the tools to ponder and 
have a clear perspective of the world that may differ from other people’s ideas, which is a 
demonstration of cultural difference. 
Cultural Difference. As the world is constantly moving, it is not difficult to see that 
people from different cultural backgrounds meet all the time, making cultural exchanges 
possible, in this way people of diverse cultures have the opportunity of interacting. However, 
Ruiz (2004) mentions that interaction may experience some difficulties since there is always a 
negative conception of what is unknown; a fear of having personal beliefs and conception in 
question, which imply a possible change; a fear of losing features and moral reference points that 
support identity. These fears rely on the perception that interacting with others that do not share 
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the same ideas may affect personal beliefs, conceptions and traditions that are the base of what 
identify us; it is basically the fear of losing our own identity.  
Therefore, the recognition that others have different perceptions and ways of acting in the 
world help us acknowledge that there is cultural difference.  Instead of making us feel afraid, this 
could be useful to be conscious of the fact that our present society is diverse and that it is 
necessary to appreciate this difference. Then, we may be able to find ways of mutual 
understanding that can be achieved through interculturality. 
Interculturality. In a world full of cultural diversity, ways of recognizing and valuing 
the difference are necessary to reach a peaceful living. Therefore, from a macro social 
perspective, Ruiz (2004) states that there are two possibilities to reach this goal: assimilation 
which implies the absorption of one culture into a power culture that leads to discrimination and 
social inequity. The second option is multiculturality, which means that many different cultures 
acknowledge and coexist in the same territory. But, for this to take place interculturality is 
needed due to the fact that it implies dialogue among cultures. 
Moreover, Medina, Rodríguez and Ibañez (2005) argue that “la interculturalidad nos 
replantea tanto el respeto profundo a cada persona en el marco de la globalidad creciente, como 
el esfuerzo de colaboración y desarrollo plural para alcanzar un discurso empático de plena 
coincidencia intercultural” (p.29). i.e. Interculturality makes us reconsider both, the deep respect 
to each person within the setting of a growing globalization and the effort of cooperation and 
pluralistic development to reach a sympathetic discourse from intercultural awareness (own 
translation). This means that interculturality is essential to value the cultural wealth of every 
person in the historical context of globalization.  
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All the aforementioned theory allows me to acknowledge the importance of being open to 
cultural difference since we live in a globalized world, in order to value it and respect it, aspects 
that help the societies reach a deeper social improvement. That is why interculturality has to be 
worked in schools, which can be done by fostering the development of the intercultural 
communicative competence into the language learning process since it gives individuals the 
opportunity to have a wider perspective of the world we live in. 
Intercultural Communicative Competence 
 
As it is important to respect cultural difference and be able to communicate effectively in 
a world that presents this kind of challenges, intercultural communicative competence becomes a 
tool that can help reach this purposes. Byram (1997) suggests this competence is an ability that 
helps individuals understand their own and others’ beliefs, conceptions and behaviors, in order to 
live in harmony, but also to challenge and  change themselves; making of it a possibility to learn 
from and improve the social conditions they live in to create an impact on society. In addition, 
Byram, Nichols and Stivens (2001) argue that intercultural communicative competence implies 
attitudes that enable the individual to be open to the fact that one’s own conceptions are not the 
only ones which are valid and this involves knowledge about ones’ own and others’ cultures, as 
well as to have the skills that contribute to become tolerant to people’s diverse beliefs and 
behaviors which leads to effective interaction. Therefore, it is paramount to promote this 
competence in the students’ learning process because, thanks to it, they could acquire tolerance, 
aspect that is vital to interact effectively with others. Moreover, the school is the right place to 
show students different realities that could give them a broader perspective of life.  
Consequently, the intercultural communicative competence is essential to be able to value 
our own cultural roots as constituents of the ones’ own identity, and also value the cultural roots 
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of others, acquiring tolerance. Thus, intercultural competence is a skill that allows people to 
interact with others that have different world visions, being aware of cultural differences, and not 
imposing our own perceptions but generating mutual understanding through an effective 
communication using language. 
Moreover, Byram (1997) states that effective interaction among individuals requires not 
only conveying meaning in an efficient way, but also willingness and ability to establish and 
keep human relationships. These processes are the result of the application of certain knowledge 
(about one’s  own country and others), skills (interpretation, discovery and interaction) and 
attitudes that the author summarizes in his schema of the “five saviors”: Knowledge of the self 
and the other (savoir); skills to interpret and relate (savoir comprendre); political education and 
cultural awareness (savoir s’engager); skills to discover and/or interact (savoir apprendre/faire); 
and attitudes relativizing self and valuing others (savoir être). (p, 88-89) 
In this same perspective, Rico (2012) argues that these saviors or dimensions of 
intercultural communicative competence are intertwined due to the fact that it implies “the 
overall social and psychological capacities of an individual to manage appropriately encounters 
with people from other cultural backgrounds… ICC is more than a skill. It is a differenced-based 
approach that allows individuals to deal appropriately with cultural differences whether ethnic, 
racial, gender, class, religious or cultural”. (p.138) Thus, this competence is necessary for 
individuals to be able to value and deal with cultural diversity.  
Furthermore, Rico, (2012) gives insights on each one of the saviors; then, he mentions the 
development of the Intercultural Communicative Competence makes individuals reflect upon the 
own culture and acquire knowledge about other cultures so that they can be aware of own 
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cultural features, compare them and relate them with cultural features around the world (savoir 
and savoir s’engager). Also, the scholar mentions that, by means of this competence, individuals 
are willing to maintain relations with others, understanding cultural diversity, abandoning 
ethnocentric positions, interpreting situations and acquire knowledge of cultural practices. 
Additionally, this author makes a contribution to the previously mentioned scheme, by 
stating a new savoir: “savoir communiquer”, which deals with the capacity to manage another 
language in order to understand spoken and written language as well as to express oneself in 
these two different contexts. This savoir is a quite relevant contribution to Byram’s schema, 
since it intertwines the use of the target language in order to have an intercultural effective 
communication. 
To sum up, the intercultural communicative competence entails several dimensions that 
are all connected, aspects that were relevant to my research proposal since they led me to 
recognize the benefits that the development of this competence has to help us perceive language 
learning in a more humanistic, profound and holistic way. 
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Chapter III  
Methodological Approach 
 
Considering the fact that my research study was focused on the adaptation and 
implementation of materials for cultural awareness to develop intercultural communicative 
competence among 11th graders in a public EFL setting. In this chapter I will explain in detail 
both the Research Design as well as the Instructional Design, which contains the type of study I 
conducted, the pedagogical interventions I carried out, the objectives that guided it and the 
phases it followed. 
Research Design 
 
The present study followed the action research type, framed within the qualitative 
research approach, which led me to collect data from students’ artifacts, surveys and a teacher’s 
journal to keep a record from all the process. Moreover, there is a detailed description of the 
participants involved in the research. 
 Approach. To become acquainted with the concept of qualitative research and its 
implications, Hatch (2002) establishes that  
qualitative research seeks to understand the world from the perspectives of those who live 
in it. It is axiomatic in this view that individuals act on the world based not on some 
supposed objective reality but on their perceptions of the realities that surround them” 
(p.7).  
In this same perspective, Ritchie and Lewis (2013) argue that qualitative research is 
focused on doing a thorough interpretation of how people comprehend their own social 
circumstances, perceptions and experiences; respecting their unique characteristics as 
individuals. Considering these two visions, implementing this approach at an educational setting 
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to develop students’ intercultural communicative competence is an asset in my school since it 
gives the opportunity to analyze how they see themselves as individuals immersed in a particular 
reality. 
Moreover, Hancock, Ockleford and Windridge (2009) and Yin (2011) state that this type 
of research approach focuses on how people look at their reality, how they deal with their 
specific situations and behave and in those natural settings in their daily lives. Hence, it follows a 
systematic process to keep account of all the data. Accordingly, carrying out a qualitative study 
at Cundinamarca School is appropriate due to the fact that as an English teacher, I work with 
human beings who live within a context and hold their own world views as well as experiences. 
Those are fundamental features of cultural identity, which lead students to recognize themselves 
as part of a specific group in society. 
Type of study. In the field of education, Action Research has become a key concept 
since it is a tool for investigating and reflecting upon classroom situations. Consequently, 
scholars such as Kemmis and McTaggart (as cited in Cohen, Manion and Morrison, 2007) define 
it as “a way in which people can adjust their own practices to make a change that may affect 
others through planning, implementing plans, observing and reflecting to restart a new cycle” 
(p.300). In addition, Reason and Bradbury (as cited in Brydon-Miller, Greenwood, and Maguire, 
2003, claim that “action research is a complex process that combines theory, reflection, practice 
to solve people’s issues, influencing lives and communities”. (p.10) Finally, Burns (2009) states 
that action research is an excellent path for understanding ourselves as teachers, becoming 
explorers that lead to improve the teaching practice within our classrooms. Taking into account 
these conceptions, action research is a type of study that leads us teachers to have a continuous 
process of reflection on our settings, intended to carry on action for changing difficult situations. 
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Hence, conducting action research in this particular study was adequate since it allows me 
to reflect on my own teaching practice, take a stand to make learning a more meaningful 
experience for my students through helping them become aware of their own cultural identity, 
and opening their vision to recognize themselves as world citizens. Besides, it led me to analyze 
the results of that action in order to identify if this experience was significant enough for their 
language learning framed within the Intercultural Communicative Competence. 
Under these circumstances, I decided to implement the cycle of Stringer (2007), who 
proposes the “Look, Think and Act action research routine” (p. 8) that entails to gather data 
about a specific situation to be able to describe it (Look); then, to analyze why it happens and 
look for some theory to make a plan of action (Think); and finally, implement the plan and 
evaluate it (Act). According to this scholar, action research is a complex process that requires 
“observation, reflection and action” (p. 9) that can restart. The picture below shows how these 
phases are seen by the author: 
 
 
 
 
 
Figure 1. “Action research interacting Spiral” (Stringer, 2007, p.9) 
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 Participants. The participants of this study were, on the first hand, a group of 11th grade 
students, from Colegio Cundinamarca IED, afternoon shift. On the other hand, myself as English 
teacher adopting the roles of teacher-researcher and text developer. 
 Students. The students that were selected belong to the advanced level group of 11th 
grade. I chose them by following the principles of convenience sampling, that according to 
Dörnyei (as cited in Farrokhi and Mahmoudi-Hamidabad 2012) allow us to consider certain 
criteria such as eagerness to volunteer, time and accessibility in order to select the population. In 
this regard, those students were willing to learn English and I considered they were open to new 
things and could profit from this intervention. Besides, the school organization provided me with 
the possibility to have access to this population of thirty-five students, 20 boys and 15 girls who 
were aged between 15 to 20 years old and to implement with them this proposal. The sample 
chosen for the data analysis were eight students (four boys and four girls) from this population. 
Teacher-researcher and text developer.  I assumed the role of a teacher-researcher that 
Muirhead (2005) defines as “a perspective that views teachers as active participants in 
conducting research to enhance their working conditions, revise their curriculum, and assist in 
professional development planning” (p.23). All these aspects imply that being involved in 
research becomes an asset to make one’s teaching practice gain a bigger impact in the particular 
settings where we work. 
At the same time, I took the role of text developer since Nuñez, Pineda and Tellez (2004) 
point out firstly the importance of engaging in this activity due to the fact that we as teachers are 
the ones who are able to perceive our students’ needs. Secondly, the authors address a relevant 
issue about materials designed by teachers since these are workable and up-to-date. Because of 
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this, by developing my own material, I could tackle the real needs of my students in the context 
where they live, by means of the creation of appealing activities that take into account their likes, 
learning styles, and cultural background information in order to foster meaningful learning 
experiences.  
Data gathering instruments. To keep a thorough record of all the happenings that took 
place during the implementation, I resorted to three different types of instruments that helped me 
gather the experiences of my students while implementing my pedagogical intervention as well 
as my own as teacher-researcher and text developer. These instruments were piloted with a 
similar population to make the necessary adjustments before implementing it with my 
participants.     
Students’ Artifacts. The first instrument that I used in my research was the students’ 
artifacts, that according to Given (2008) are things done by people that provide evidence of what 
they think, believe, know and how they live. Furthermore, Norman and Yvonna (2005) point out 
that qualitative research engages the use of artifacts that are considered as “empirical materials… 
that describe routine and problematic moments and meanings in individuals’ lives” (p.3). This 
means that by using this type of instrument it is possible to have a clear perspective on what the 
students experience along the implementation of the project. Thus, I collected students’ artifacts 
during the implementation of the worksheets in order to see their process as they experienced it. 
Survey. As a second instrument I implemented surveys (See Appendix A) that Fink 
(2003) claims as a system to collect information that entails having clear objectives for its 
design, designing it, applying it, managing and analyzing data and reporting results. 
Additionally, the Pennsylvania State University (2006) affirms that survey methods include 
questionnaires or interviews that require planning and reflecting in order to gain valid results. 
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From this perspective, surveys need to be designed under very specific goals, being selective in 
the questions that are included, if one wants to gather valid data. Therefore, this instrument was 
useful for me since I was be able to identify where my students came from, their learning styles 
and interests and their perceptions about their own progress in terms of their cultural awareness 
as well as their English level. 
Teacher’s Journal. The third instrument I used was the teacher’s journal (See Appendix 
B). Burnaford, Fischer and Hobson (2000) state that “a journal can be a means by which we 
bring into fuller awareness, for both the student and for ourselves as teachers, some of the 
deepest processes through which we make meaning” (p.11). Besides, Platt (2011) considers that 
teaching journals are an effective way to reflect upon successful processes and problematic 
situations that happen in the classroom, as well as note down new teaching ideas. All these 
features of teachers’ journal allow me to conclude that I can keep a detailed record of my own 
thoughts and assumptions about what is happening in the classroom during the implementation 
stage. 
Instructional Design 
 
In this section, I describe in detail all the steps I followed in order to carry out the 
pedagogical intervention. Besides, it includes the general and specific instructional objectives, 
the methodological approach that helps me guide my work, the instructional phases, the theory of 
language and language learning that directs the process, the selection of topics, and the design of 
the worksheets as well as the criteria to be able to do so. All these aspects are considered to adapt 
and implement materials for cultural awareness to enhance students’ intercultural communicative 
competence. 
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Pedagogical intervention. At the moment of planning our classes, as English teachers 
we should always consider what the students are supposed to learn so that we select the 
appropriate material to be able to reach the goals we have established. However, when we 
develop our practice, we realize that it should not be the only aspect to be considered, but also 
the context in which they are immersed, their interests, their needs as well as their wholeness as 
complex beings with different dimensions which  play an important role in their holistic 
development. 
From that point of view, it is necessary that we take into consideration the “Second 
Language Acquisition principles” addressed by Tomlinson (as cited in Nuñez, Tellez, 
Castellanos and Ramos, 2009, p.44) in order to acquire a wider perspective of our students’ 
development and how language learning takes place. The first of those principles that has to be 
considered is the relevance of what is being taught since it must be seen as useful by the 
students. Sometimes we carry out activities in which they do not see the applicability of the 
topics for their lives. In this way, my study includes the aspect of culture in my teaching practice 
so that students’ become aware of their own cultural identity and be sensitive to the cultural 
features of others. Bearing this in mind,  Kramsch (1998) states that language is intertwined with 
culture because through it people express ideas that come from their beliefs, worldviews and 
experiences, as well as they create meaning. 
Another principle that I applied in the design of my materials is to foster students’ 
engagement in their own learning process by means of motivating activities. Thus, they would be 
eager enough to keep track of what they learn, developing self-investment through this. This 
aspect is closely related to the previous principle since a motivated student is the result of an 
appealing and relevant learning experience which takes him/her to acquire autonomy that 
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Chishvili (2007) defines as a complicated process that involves attitude, readiness, decision 
making and organization; aspects that lead to the acquisition of independence which learners 
may apply in and out of the classroom. 
To continue mentioning the principles that are relevant to my research proposal, in third 
and fourth place I want to pay careful attention to the way I presented new concepts through 
input, and to the students’ production, which is the output. In his input hypothesis, Krashen 
(1982) explains that it has to be comprehensible to help learners focus on the meaning not on the 
way the message is presented. He also addresses the need of incorporating structures that go a 
little beyond what is known of the language at the moment, this is called “the i plus 1 
hypothesis”. (p.21) Krashen clarifies that it implies “the use of context and knowledge of the 
world” (p.21) to be able to understand it, making language acquisition possible. In terms of 
output, he states that “it aids learning because it provides a domain for error correction” (p.61). 
This means when the production has to be corrected, learners have to readjust what they 
understood about the language, becoming more aware of its use. Input then becomes a tool to 
activate students’ prior knowledge. It should help them associate what they know: their 
experiences, interests, among others; aspects that somehow are connected with their own identity 
to the new knowledge. The output is the opportunity they have to put in practice what they 
understood, readjusting it through error correction to reach language acquisition. 
In addition to all the preceding aspects, the next principle that I implemented in the 
design of my material is the integration of opportunities to promote communication in the second 
language. To this respect, Richards and Rodgers (2001) establish that there are two visions of 
language teaching that go beyond grammatical structures: one is the functional view that is based 
on the semantic functions of language; the second is the interactional view that relies on 
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interaction as a means to keep social relations. In both views, communication is important since 
it allows to express properly according to the situations and to negotiate with different people; a 
fundamental aspect for cultural understanding. 
Finally, I designed my material in such a way that it included diverse activities aimed to 
take advantage of students’ learning styles. Duckett and Tatarkaw (2001) claim that students 
have three main styles: visual, auditory and kinesthetic that imply the way in which students are 
more likely to learn effectively. They also argue that those styles can be combined in some 
learners and may evolve during time. Being able to identify my students’ differences would be 
vital for me, as language teacher because I could be more sensitive to them, perceiving them as 
complex human beings. Moreover, it would transform my practice to benefit them as well as 
make their learning experience more satisfying for all of them.  
Instructional objectives. The pedagogical intervention of this study is guided by the 
following objectives. 
General objective. To design and implement materials that bring students closer to the 
concept of culture and its different features. 
Specific objectives. From the aforementioned objective come the following specific 
objectives. (a) To assess the effectiveness of materials based on cultural awareness to promote 
language interaction. (b) To generate ambiences that lead students to identify their cultural 
identity. (c) To make students aware of cultural features involved in language interaction.  
Intervention as an innovation. Considering that intercultural communicative 
competence has not been worked in the English language classes from the afternoon shift at 
Colegio Cundinamarca IED, the implementation of worksheets focused on developing cultural 
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awareness among eleventh graders became an innovation at my school.  Thus, I was able to 
observe and analyze how my students develop this competence, going from being aware of the 
characteristics of their own cultural identity, to the acknowledgement of the target language and 
other countries’ culture.  
Therefore, as a teacher I became an innovator in the classroom, since Li (as cited in 
Piggin, 2012), establishes that teachers are supposed to guide the innovation by means of his/her 
beliefs and conceptions in order to facilitate the learning process. Thus, it is the teacher, whose 
perceptions towards learning, play a fundamental role in undertaking innovation in the 
classroom. Furthermore, the intervention that is done through materials development in the EFL 
classroom can be innovative because teachers get involved in taking risks and decision making in 
order to foster motivation and promote learning by meeting students’ learning needs (Nuñez, 
Tellez, Castellanos and Ramos, 2009); aspects that can enrich our practice, making them more 
student-centered. 
Another important aspect of innovation is highlighted by Nuñez, Pineda and Tellez 
(2004), who point out that we teachers are able to exploit our creative potential when we design 
materials for our classes. This is a fundamental matter that can also motivate teachers to take the 
chance of developing materials, since unleashing our creativity can inspire us to do our labor 
fondly. 
The theory of the nature of language and language learning. The current study will be 
guided under theoretical perspectives related to the nature of language and language learning. In 
regards to the vision of the nature of language, I took into consideration the Culture and Ideology 
perspective stated by Tudor (2011), who conceives language as a linguistic system that helps 
people convey meaning, do interactional transactions, express as individuals and members of a 
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community, and above all, express cultural viewpoints that identify them. This is a fundamental 
element for my research since this perspective emphasizes on the strong relation between 
language and culture. 
With reference to the theoretical support on the vision of language learning, Richards and 
Rodgers (2001) declare that there are three views of language. The third view is called interactional 
since “language is the vehicle for the realization of interpersonal relations and for the performance 
of social interaction between individuals. It is seen as a tool for the creation and maintenance of 
social relations” (p.17). Thus, the authors point out the role of language as the means to establish 
and keep social relations that are necessary for the development of people. In that way, language 
is the only tool that allows us get in touch with our essence as humans: social beings, who are able 
to give sense of ourselves, just by means of our relations with the others. 
Methodological approach underlying the pedagogical intervention. The pedagogical 
intervention of this research proposal followed the Intercultural Approach that Chlopek (2008) 
defines as an asset to EFL students so that they are able to know about other people’s culture as 
well as to compare them with their native culture, in order to apply all that knowledge in verbal 
and non-verbal communication. This approach is really interesting since it proposes certain 
stages. The first one aims to make participants aware of the fact they have their home culture, 
give sense of belonging to those cultural roots so that they could recognize themselves as 
individuals within a particular society. The second stage is focused on spreading students’ 
knowledge of the world by addressing English speaking countries, from the most known ones to 
others; so that they could compare them objectively with their own culture. Finally, the third 
stage is oriented to get learners to know other cultures around the world, being able to 
acknowledge different customs, traditions and viewpoints. 
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Connection of the pedagogical intervention with the research question. The inquiry of this 
research proposal is to analyze the way materials for cultural awareness may contribute to the 
development of the Intercultural Communicative Competence among a group of teenagers at a 
public school setting, in an EFL context. Therefore, the pedagogical intervention mentioned 
earlier, aimed to reach this goal through the adaptation and implementation of material that 
portrays SLA principles within the Intercultural Approach that boosts this competence.  
Nevertheless, Richards (2005) claims that it is also necessary, on the one hand, that the 
material reveals the theory of the nature of language and language use that the material developer 
holds, which can be seen in the objectives and activities. On the second hand, the author suggests 
the importance of considering the theory of how the material developer conceives language 
learning and applies it in the material by means of the tasks. Consequently, my materials were 
developed under the perspective of the nature of language as culture and ideology, coined by 
Tudor (2011) and the interactional view of language learning, stated by Richards and Rodgers 
(2001). I have embraced these two visions considering the purpose of this study, which is to 
enhance Intercultural Communicative Competence. 
Suggested instructional phases. I developed the present study taking into account the 
following: 
Proposed material development framework. In order to develop my material, I took into 
consideration the arguments of Tomlinson (2011) who points out the importance of developing 
materials that consider students’ learning styles, interests, prior knowledge and skills, and also 
promote interaction and challenge them at their level to acquire the language. Furthermore, the 
author suggests that this development requires following processes of design, adaptation, 
production and evaluation of materials. Undertaking those processes lead to make up teacher-
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developed material, that Núñez, Téllez, Castellanos and Ramos (2009) state as a tool to foster 
our own creativity as teachers for creating meaningful learning environments which have a clear 
orientation that can foster cultural understanding. Additionally, Núñez, Téllez, Castellanos and 
Ramos (2012) propose a scaffolding process for materials development that leads us, teachers, to 
design materials after reflecting seriously upon essential factors, such as our own particular 
teaching contexts, the conceptions that we hold about language learning, the needs of students, 
and strategies that can catch their attention.   
 In that perspective, I developed my material following the previous arguments as well as 
Byram (1997) and his schema of the “five savoirs” of the intercultural communicative 
competence; Rico (2012) and his contribution with the “savoir communiquer”; Quappe and 
Cantatore (2007) that point out the importance of cultural awareness as the basis for 
communication; Pulverness (as cited in Tomlinson, 2014) who highlights the need to have 
materials that show cultural identity and also promote acculturation; and finally, the didactic 
suggestions of Peterson and Coltrane (2003). Moreover, I took into consideration the 
intercultural approach proposed by Chlopek (2008) and the stages she suggested. 
Based on the above, I will develop the present study based on the following phases: 
(a) Becoming familiar with this proposal: In this first phase, the school’s principal as well as 
other colleagues were informed about the purpose of this study. Then, students became familiar 
with the goals of the research project after I socialized it with them. Later on, I handed them 
consent forms (see Appendix C) in which their parents gave them permission to participate in 
this study.  
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(b) Recognizing own roots: In this second phase, students were immersed in activities that help 
them identify and acknowledge themselves as members of this country, Colombia, as well as 
residents of Ciudad Bolivar district. 
(c) A glance to English speaking countries: In this third phase of the process, students were able 
to get in contact with cultural representations of all the different countries where English is 
spoken as a mother tongue. They were given the chance to expand their cultural knowledge as 
well as to make cultural comparisons with their own culture. 
(d) Getting to know the rest of the world: In this fourth phase of the process, students were 
supposed to be exposed to activities that lead them to know other cultures different from those 
where English is spoken. Then, they were given the chance to put that new knowledge into 
practice and reflect upon the cultural differences in those places. 
(e) Analyzing outcomes: In this final phase, students will be able to evaluate all the process in 
terms of what they learn and its possible contribution to their lives. 
Sample of worksheets.  The materials I develop were five worksheets that contained 
cultural information displayed in several ways, considering students’ origin, learning styles and 
interests. Each worksheet was carried out during three sessions of two hours and they were named 
according to the specific topic they addressed. 
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Advanced level – 11th grade 
   NAME: ____________________________________DATE: ____________________ 
 
Lesson 5:  
A glance to cultures of Europe and Asia 
 
Learning objective: 
 To acknowledge cultural features of different countries in Europe and Asia. 
 
Warm up: 
* Watch the following videos about Europe and Asia. 
What are the first ideas that come to your mind about this two continents?  
Take notes in your notebook and then share your ideas with a partner and write your 
conclusions in the space provided. 
 
https://www.youtube.com/watch?v=aWJrDLy-bSY 
https://www.youtube.com/watch?v=O5nqP7dlq1o 
 
 
 
 
 
  
 
 
 
 Activity One: 
    This is a map of Europe. Some countries have been highlighted with colors. 
Identify 
them by their name and write them:  
Denmark, Germany, Holland, Wales, England, Japan, South Korea and China.  
Which other countries can you name in this map? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Strategy: Over 
viewing and linking 
with known material. 
 
 
Strategy Over 
viewing and linking 
with known material. 
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Activity Two: 
Which are the nationalities and capital cities of Denmark, Germany, Holland,  
England, Wales, Japan, South Korea and China? Complete the chart using the  
information given in the box:  
 
 
 
 
 
 
 
COUNTRY NATIONALITY CAPITAL CITY 
England English London 
   
   
   
   
   
   
 
 
  Activity Three: 
Listen carefully to the following videos about some countries of Europe and 
Asia. 
     Take notes of ideas that you can grasp. 
 
   Holland, Germany, England, Wales and Denmark. 
  https://www.youtube.com/watch?v=oiQIAu6SZbQ 
 
China, Japan and South Korea. 
https://www.youtube.com/watch?v=1AhevJ1cz98 
 
 Now, look at the following statements and write if they True (T) or False (F): 
 
1. Holland is a free country where the people are allowed to smoke weed.  ____ 
2. The Dutch are people who tend to be really rude.    ____ 
3. Germans are strict, characteristic which is part of their mentality.  ____ 
4. Germans are people who became open-minded after the war.   ____ 
5. Having good manners is a characteristic that describes English people.  ____ 
6. The English are people who don’t like queuing.      ____ 
7. The Welsh are people that like talking and are easy-going.   ____ 
8. A characteristic which describes the Welsh is that they aren’t passionate. ____ 
9. The Danish are selfish people who don’t like donating for charity.  ____ 
10. Denmark is a country where there aren’t any natural resources.   ____ 
11. Korean is a language which includes the word please in all the verbs.  ____ 
12. South Korean is a country where it is ok to take what is not yours.  ____ 
13. The Japanese are people that are accustomed to clean up themselves.  ____ 
14. The East-asians are people who make the others feel bad.   ____ 
15. East-asia is a region where the people are arrogant and unhelpful.  ____ 
 
Strategy: 
Linking with 
already known 
information. 
English      Dutch     Chinese      Cardiff        Seoul        Danish      London      Berlin     Tokyo 
Japanese      Welsh     German Amsterdam South Korean  Copenhagen Beijing 
     
Strategy: 
Developing cultural 
understanding. 
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Activity Four: 
Read the following information on how to use relative pronouns. 
 
 
 
 
   
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
* Based on what you listened to in the videos, give three to five similar examples using the relative 
pronouns presented above: 
 
 
 
 
 
 
 
 
 
  Activity Five: 
 In groups of three or four people, select a European or Asian country and look 
for information about its custumes, traditions or people. Then, make an 
interesting game for for each of the other groups so that they could have an idea 
of the most relevant topics from the country you chose.  
It is necessary that you also put into practice the use of the relative pronouns 
seen before. 
 
 
    
Pictures taken from: 
https://thumb1.shutterstock.com/display_pic_with_logo/642532/134046200/stock-vector-group-of-fashion-cartoon-young-people-teenagers-
134046200.jpg 
https://www.shutterstock.com/es/image-vector/group-fashion-cartoon-young-people-teenagers-143800855?src=KSae24HGFFtAgkRwGPMt3A-1-49 
http://www.worldatlas.com/aatlas/newart/euroasia.gif 
 
 
       
The question words WHO, WHICH and WHERE are not only used for to ask about 
certain information. They can also be used as Relative Pronouns that help give 
important information about someone or something in order to understand better who 
or what we refer to. 
 WHO is used for people 
 WHERE is used for places. 
 WHICH is used for things or animals. 
 THAT can be used for people or things/animals. 
 
E.g: - Holland is a free country where the people are allowed to smoke weed. 
       - The Dutch are people who tend to be really rude. 
       - Korean is a language which includes the word please in all the verbs. 
       - The Japanese are people that are accustomed to clean up themselves. 
       - Having good manners is a characteristic that describes English people. 
Strategy: Recognizing 
and using formulas and 
patterns. 
 
 
Strategy: 
Developing cultural 
understanding. 
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Self-assessment: 
Tick on the following aspects to evaluate the activities above: 
 
My Worksheet… 
 
Mi guía… 
It does          It can  
improve   
Comments 
 
Contains relevant, interesting and useful 
information. 
Contiene información relevante, 
interesante y útil. 
   
Fosters autonomous work. 
Promueve el trabajo autónomo. 
   
Presents the new information in a way 
that it can be related with prior 
knowledge  
Presenta información nueva de tal 
forma que se pueda relacionar con 
conocimiento previo. 
   
Draws attention to linguistic features to 
keep them in mind during the practice. 
Atrae la atención a características 
lingüísticas que se deben tener en 
cuenta durante la práctica.  
   
Promotes group work and interaction. 
Promueve el trabajo en grupo y la 
interacción. 
   
Takes into account different learning 
styles (visual, auditive or corporal 
activities). 
Considera los diferentes tipos de 
aprendizaje (actividades visuales, 
auditivas o de movimiento). 
   
Intercultural Communicative 
Competence 
Competencia Comunicativa 
Intercultural 
   
Gives some knowledge about different 
countries in Europe and Asia. 
Brinda conocimiento acerca de 
diferentes países de Europa y Asia. 
   
Allows me to reflect upon different 
cultural characteristics of people from 
other countries. 
Me permite reflexionar acerca de las 
diferentes características culturales de 
personas de otros países. 
   
Allows me to put in practice the 
knowledge through interaction. 
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Me permite poner en práctica el 
conocimiento a través de la interacción. 
Gives opportunities to communicate my 
ideas (oral or written) using English as a 
means to do so. 
Brinda oportunidades para comunicar 
mis ideas utilizando el inglés como 
medio para hacerlo. 
   
Materials for Cultural awareness 
Materiales para la concienciación 
cultural 
   
Become a tool to innovation in the class. 
Se convierten en una herramienta de 
innovación en la clase. 
   
Show creativity and commitment to 
students’ learning. 
Muestran creatividad y compromiso con 
el aprendizaje de los estudiantes. 
   
Give me the opportunity to be aware of 
the cultural differences of people from 
countries in Europe and Asia. 
Me brinda la oportunidad de ser 
consciente de las diferencias culturales 
de personas de países de Europa y Asia. 
   
 
Further comments: 
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________ 
 
 Designing these materials was the most enriching experience for me as a person because 
it led me to get to know better my students and to use my creativity as much as I could. It was 
also an asset for me as a professional since it guided me to care about my students’ interests, 
likes and learning styles so that my teaching practice was not focused on what I supposed was 
the best for my students, but on what I was discovering little by little that could be appealing for 
them. 
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Chapter IV 
Data Analysis 
 
 The implementation phase of this study was quite challenging for me since it required 
more commitment and creativity to design the worksheets as appealing as I could for the group 
of students that I had the opportunity to work with. After collecting all the data, the next step was 
its proper analysis to establish the research categories. This process will be described in this 
chapter. 
Data Analysis Procedure 
 
 Thanks to the implementation of the five worksheets I was able to design, I had the 
chance to collect the data from my three instruments: artifacts, survey and teacher’s journal. 
After some time, I started looking at all the information I had gathered in order to analyze it. 
Consequently, I based myself on the Grounded Theory which encourages teacher-researchers to 
read the data to find the elements it holds, following four steps: Naming concepts by writing key 
words; grouping similar patterns that may become the categories of the study; finding 
relationships among those patterns; and finally displaying a schema (Freeman,1998). To be able 
to follow these procedures, I was also necessary to carry out a triangulation process, that 
according to Flick (2004) “combines data drawn from different sources and at different times” 
(p178), that in my case came from the students’ development of activities, their opinion, my own 
class observations. After conducting this analysis, I came up with the research categories of my 
study which will be fully explained in the next section.  
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Research Categories 
Considering the research question of this study, which is: How do the adaptation and 
implementation of materials for cultural awareness enhance Intercultural Communicative 
Competence among 11th graders at a public EFL setting?, I established two categories that are 
divided into two and three subcategories, accordingly. They are shown in the table below: 
 
 
 
Innovation through cultural materials to foster the EFL learning process. This 
category relates to innovation carried out in the classroom by means of the implementation of 
cultural materials to guide students in their EFL learning process.  On this perspective, Nuñez, 
Téllez, Castellanos and Ramos (2009) suggest that, we teachers can be innovators in the 
classroom when we undertake new strategies to meet students’ needs to foster students’ learning. 
Therefore, to conduct this innovative process, I focused on students’ cultural awareness which 
had not been developed before in the English classroom at the institution where I conducted this 
study. 
I resorted to it as a means to facilitate the students’ L2 learning process so that the classes 
would be more focused on cultural issues and not solely on grammar or skills which might not 
 
Innovation through 
Cultural Materials to 
Foster the EFL Learning 
Process 
 
Appealing cultural topics and activities for language 
learning 
 
Autonomous and group work using the target language 
 
Cultural Knowledge and 
Awareness of the World 
Around Us 
 
Experience and appreciation of one’s own country and 
context 
 
Insights on cultural features around the world 
Table 1 Categories and Sub-categories 
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relate to the context. Thus, two subcategories emerged from this perspective, which will be 
described below. 
Appealing cultural topics and activities for language learning. This subcategory 
involves the implementation of cultural topics in English language instruction to promote 
learning. This aspect should always be considered in the classroom since Byram, Nichols and 
Stivens (2001) state that 
In the foreign language classroom, what was often seen as a problem in teaching the 
cultural dimension, the lack of opportunity to travel to a foreign country and society 
should not inhibit teachers and learners at all… The task is rather to facilitate learners’ 
interaction with some small part of another society and its cultures, with the purpose of 
relativising learners’ understanding of their own cultural values, beliefs and behaviours, 
and encouraging them to investigate for themselves the otherness around them. (p.3) 
Taking into account the scholars’ argument, it is clear that in the EFL classroom cultural 
aspects should be included and addressed so that students can perceive themselves, firstly as 
being part of a society; and secondly, as being part of the wider world where people have 
characteristics, points of view and behaviors that differ from theirs.   
That is why I decided to foster cultural knowledge in my classes and at the end of the 
implementation of each of the worksheets, I received comments about the materials as shown 
below.   
 
 
Figure 1.  Artifacts. This figure shows Student OH’s comment on the Self-assessment No. 1. 
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This sample comes from the section entitled further comments in the first self-assessment 
form. Here, OH stated that the worksheet’s information was interesting and true. It seemed that 
for him it was nice to work on topics related to his own country. In addition to this, there is 
another comment written by DH that also caught my attention in this regard: 
 
 
Figure 2. Artifacts. This figure shows Student DH’s comment on the Self-assessment No. 1. 
 DH is a really critical student and he wrote, “These are different and interesting classes. It 
keeps me excited every class” [sic]. As a matter of fact, I felt it was a compliment to the materials 
because he found the activities interesting and it was a source of excitement for his learning 
process. Moreover, in the final section of the same self-assessment sheet he suggested, “You 
have to keep this kind of work. It increases our attention in the class” [sic]. Thus, the design of 
these materials implied more commitment on my part, since I perceived that they were expecting 
more in every single class. 
 
 
Figure 3. Artifacts. This figure shows Student DH’s comment on the Self-assessment No. 1. 
Hence, I could infer that the materials had an impact on students and they became a way 
to give to the class a completely new perspective. This is happened due to the fact that the 
inclusion of cultural topics about their own country, as well as other countries was an innovation 
that attracted the students’ attention. With this respect, Peterson and Coltrane (2003) state that 
cultural activities can enhance the lessons. In addition, there is another comment that shows that 
the materials were an asset because they provided cultural knowledge: 
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Figure 4. Artifacts. This figure shows Student FM’s comment on the Self-assessment No. 4. 
In terms of the worksheets, FM wrote, “Is interesting know other cities” [sic]. Thus, 
thanks to him I could ratify that the cultural topics were appealing to the students because they 
were new as well as different from the activities they were used to doing in English classes. In 
this regard, I found a comment written by student HC that was really insightful: 
 
 
Figure 5. Artifacts. This figure shows Student HC’s comment on the Self-assessment No. 3. 
 Here, HC referred to the work developed throughout the worksheet, and she highlighted 
that “it was an excellent, creative and different activity because we could watch some videos, 
make a presentation (cartelera), speak with partners and learn interesting differences between 
those countries. To watch, maybe play, and to share; with the objective to learn English: is great” 
[sic]. Therefore, I realized that on the one hand, the cultural topics were a source of interesting 
information, and on the other hand, the implementation of videos as well as interactive activities 
to tackle students’ diverse learning styles, were key aspects that made these materials appealing 
to them to learn English in a more meaningful way. 
Furthermore, during the implementation of the worksheets in class, I registered the 
following comments in my teacher’s journal: 
First class of materials implementation. When I started the warm up activity that asked students to match 
pictures of Colombian food and places, all the students were really into the activity. Some of them were 
even talking to others about their answers [sic]. (Teacher’s journal, March 1st, 2017) 
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I gave students Self-assessment sheet No.1. I was interested in observing that most of them were so 
committed to this process that made a great effort to write their comments in English [sic]. (Teacher’s 
journal, March 10th, 2017) 
 
 In those classes I realized that the students were quite motivated due to the topics and the 
activities I designed.  They asked each other about it and also asked me about how to best 
develop the exercises using the target language. In this regard, I found two other striking class 
moments: 
Today, I started the class showing the students a short video about English speaking countries. It had 
famous people, places and other relevant things. All the students were really excited and focused, writing 
down what they recognized. They even asked me to repeat the video once more [sic]. (Teacher’s journal, 
April 20th, 2017) 
 
The games all the groups did were really creative. Some of them liked presenting their own games to their 
classmates, and others enjoyed mingling and answering the given questions the other groups had. They all 
had a good time, and I heard a lot of laughter [sic]. (Teacher’s journal, August 8th, 2017) 
 
 Those moments were insightful since I observed that the students enjoyed the class 
thanks to the variety of activities included. They had the chance to watch and listen to authentic 
videos related to cultural topics, and could express themselves both in writing and orally. 
Besides, I designed a second survey for which one of the questions was: “¿Qué opinas 
acerca de la implementación de dichos materiales utilizando contenido cultural?” i.e. Whatʼs 
your opinion of the implementation of materials which contain cultural materials? (own 
translation). Some students wrote the following responses: 
Lo hizo interesante, muchas veces se pasa desapercibido en el aprendizaje del idioma, la importancia de la 
interacción con personas nativas, este tipo de contenido me familiarizó más con las costumbres y maneras 
de la gente de otros países donde se puede hablar inglés [sic]. i.e. It made it interesting, many times it goes 
unnoticed in the learning of the language; the importance of the interaction with native people, this kind of 
content got me more familiar with the customs and ways of the people from other countries where English 
is spoken (own translation). (Second Survey, Student DH). 
 
Nos da a entender que todas las culturas tienen diferentes rasgos y demás así pues con este material 
ampliamos a pasos agigantados nuestro conocimiento hacia el ingles y los países que lo hablan [sic]. i.e. It 
make us understand that all the cultures have different traits and so on, thus with this material we expand in 
leaps our knowledge towards English and the countries that speak it. (own translation). (Second Survey, 
Student JP). 
 
Opino que esta implementación deberia verse más a menudo, puesto que la cultura es un tema que todas las 
personas, o en su mayoria deberia conocer, y, es un tema interesante para desarrollar en inglés, pues se 
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aprende una lengua mas con temas que se pueden aplicar a nuestro contexto se vida [sic]. i.e. In my 
opinión, this implementation should be seen more often, since culture is a topic that all people, or most of 
them should know, and, it is an interesting topic to develop in English, because a language is learnt more 
with topics that can be spplies to our life context (own translation). (Second Survey, Student SH). 
 
 In their responses, the students mentioned how the cultural information found in the 
worksheets made the classes interesting; that these kinds of topics should be studied more often; 
and that it helped them to become familiarized with the customs of people from English speaking 
countries, which increased their knowledge about the language itself.  
Moreover, I also asked a question related to the design of the activities found in the 
worksheets: “Teniendo en cuenta los videos, lecturas, mapas, fotos, explicaciones y demás 
elementos que se utilizaron en el diseño de las guías, ¿qué pudiste aprender?” i.e. What did you 
learn from using the videos, readings, maps, photos and other explanations that were used in the 
guidesʼdesign? (own translation), some students answered:  
Pude aprender tradiciones y costumbres de gente de otras partes del mundo [sic]. i.e. I could learn traditions 
and customs of people from other parts of the world (own translation). (Student DH). 
 
Las diferencias culturales de muchos países del habla inglesa además de muchas estructuras gramaticales y 
tips para tener un manejo correcto del inglés [sic]. i.e. The cultural differences of many English speaking 
countries, besides many gramar structures and tips to manage English correctly (own translation). (Student 
JP). 
 
 These two students mentioned that through the activities they could learn about the 
traditions, customs and cultural differences of the people in many countries where English is 
spoken. One of them pointed out he could learn grammar structures and tips to use the target 
language properly. 
Considering the above, I was able to infer that the students thought the class was 
innovative since the materials were focused on cultural issues. Also, they were pleased about the 
inclusion of these kinds of topics because they offered interesting information. Finally, they 
perceived that the activities were appealing since they made the classes more interactive and they 
could learn English in a more meaningful way. In this way, Pulveness (as cited in Tomlinson, 
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2014) stated that according to his experience, lessons which combine cultural and language 
learning are successful in both ways. 
Another key aspect related to the materials implemented in this study was that it gave 
students the opportunity to interact in two ways. Firstly, on their own with the materials 
themselves; and secondly with their partners. This is described in the second subcategory that 
will be addressed in the subsequent section. 
Autonomous and group work using the target language. This subcategory implies, on 
the one hand, the interaction students had with the materials on their own so that it led them to 
work autonomously; and on the other hand, the interaction students had with their peers, which 
allowed them to work in groups. 
With regards to the concept of autonomy, Najeeb (2012) declares that it is an essential 
attitude for language learning due to the fact that it encourages the students to become involved 
with their own learning process, so that they can use the target language accurately. Moreover, in 
terms of group work, Cohen and Lotan (2014) argue that it is a pedagogical strategy that 
encourages students to get into small groups, where they all assume a specific role to be able to 
accomplish a specific task. So, each member of the group needs to comply with the activity and 
the students have to communicate effectively among each other to arrange the steps that have to 
be taken. 
Based on the above, when I started analyzing the data, I found comments in the self-
assessment sheets regarding the work students could do by themselves, such as the one shown 
below: 
 
 
Figure 6. Artifacts. This figure shows Student DH’s comment on the Self-assessment No. 2. 
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 Here, DH states that he could do autonomous work by preparing activities and a poster on 
his own. In relation to the work students could do autonomously, thanks to the materials, there 
was another interesting comment in a self-assessment sheet: 
 
Figure 7. Artifacts. This figure shows Student LE’s comment on the Self-assessment No. 4. 
 
On the statement, “My worksheet fosters autonomous work” [sic], she agreed and 
commented, “Yes, because it allows me to put my knowledge to the test” [sic]. It seems that she 
perceived that the worksheet permitted her to work alone on the challenging activities it 
presented. On the other hand and in terms of group work, I found another important comment as 
follows:  
 
 
Figure 8. Artifacts. This figure shows Student FM’s comment on the Self-assessment No. 1. 
 In the excerpt above, FM argued that the worksheet gave him the chance to “improve my 
cooperation with his partners” [sic]. It seems he felt he could do cooperative work with his 
classmates thanks to the way the worksheets were designed. Related to this same topic, there is 
another interesting comment from another student: 
 
 
 
Figure 9. Artifacts. This figure shows Student HC’s comment on the Self-assessment No. 1. 
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In this comment at the end of the self-assessment, sheet No.1, HC points out that the new 
materials implemented gave her the opportunity to practice the English language through 
interaction with her classmates and from getting to know each other well. In this respect, there is 
a similar comment from another girl in a different class: 
 
 
 
 
Figure 10. Artifacts. This figure shows Student RH’s comment on the Self-assessment No. 3.  
 
 In her statement, RH is thankful to the teacher because she could interact more in English 
by means of the worksheets. These included several speaking activities in which the students had 
to talk with others about certain cultural topics. I also checked my own observations written in 
my teacher notes, and I found related situations: 
I gave students the Self-assessment sheet. Some of them asked me for help on how to express their ideas 
correctly. That is the case of HC who wanted to write as much as possible in the whole sheet and asked me 
questions to organize her thoughts. HC was so committed to doing the activity really well. OH asked me 
how to express his ideas correctly, pushing himself to do it the best way he could [sic]. (Teacher’s journal, 
March 10th, 2017) 
 
Through this observation, I was surprised by the fact students were excited about the idea 
of writing comments in the self-assessment sheet. They took advantage of this simple task to use 
the target language and they made great efforts to perform the task individually. Furthermore, I 
came across other great class situations that involved group work: 
DH, HC and FM did a great job. They interacted by asking and answering the questions in the last exercise 
of the first worksheet. They gave their opinions to each other and devoted themselves to writing their own 
conclusions on the discussion about the relation between the places, the food and their personal experiences 
[sic]. (Teacher’s journal, March 9th, 2017) 
 
They took a lot of time creating the games about one European or Asian country. They planned everything, 
so all the people within the groups had an activity to do. They were all so engaged and focused on the 
activity [sic]. (Teacher’s journal, August 4th, 2017) 
 After observing this, I inferred that the students liked the interaction among them; they 
had the chance to be creative and came up with amazing ideas within their groups where they 
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assigned roles to complete what the whole group wanted to do, as Cohen and Lotan (2014) 
stated. 
 Moroever, I found some interesting responses in the second survey with regards to group 
work. On the question: ¿Consideras que hubo ventajas y/o desventajas en esa propuesta? 
¿Cuáles? i.e. In your opinion, were there any advantages or disadvantages regarding the 
proposal? If so, which? (own translation), one student answered: 
Si, entre las ventajas se podría destacar el trabajo en grupo y la integración de un curso, también la 
aplicación de métodos innovadores para facilitar el aprendizaje [sic]. i.e. Yes, among the advantages group 
work could be highlighted and the integration of a course, also the application of more innovative methods 
to facilitate learning (own translation). (Student SH) 
 
 The answer this student gave is quite impressive since she highlights group work and the 
integration between the course members as an advantage.  On the other hand, on the question, 
“Teniendo en cuenta los videos, lecturas, mapas, fotos, explicaciones y demás elementos que se 
utilizaron en el diseño de las guías, ¿qué pudiste aprender?” i.e. What did you learn from using 
the videos, readings, maps, photos and other explanations that were used in the guidesʼdesign? 
One of students answered the following: 
Aprendí sobre las distintas formas de hablar el inglés en algunos países, a escribir más específicamente en 
inglés, a desarrollar el trabajo en grupo innovando con las actividades que había por realizar, a ser 
constante... [sic]. i.e. I learnt about the different ways of speaking English in some countries, to write more 
specifically in English, to develop group work innovating with the activities that were to be done, to be 
more constant… (own translation). (Student HC). 
 
 In her answer, HC argued that she learned to develop the tasks by working in groups. 
This was achieved through the innovation process that was carried out with the task proposed in 
the worksheets. 
Bearing in mind what was explained in this subcategory, as teacher-researcher it was 
interesting and motivating for me to see the impact that the implementation of these materials 
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had. The students were keen on working either by themselves or in group settings and liked 
discussing their own perceptions about the process. 
 To continue depicting my study, it is necessary to explain the second category that I 
established in the data analysis phase.  
Cultural knowledge and awareness of the world around us. Firstly, this category considers 
the previous knowledge that students had with regards to their own home culture and identity, 
and secondly, the knowledge they now have and that they have been exposed to in relation to 
other countries. According to Byram (1997), knowledge is an essential component of 
Intercultural Communicative Competence due to the fact that it will always be present at the 
moment of interacting with a foreigner. This way, the author states that in the interaction process, 
people:  
Bring to the situation their knowledge of the world which includes in some cases a 
substantial knowledge of the country in question and in others a minimal knowledge… 
Their knowledge also includes their own country, although this may be less conscious, 
and they may not be aware of its significance in the interaction. Their knowledge of their 
own country is a part of the social identity which they bring to the situation, and which is 
crucial for their interlocutor. (p.32) 
Taking into account the above, in the materials implemented in this study it was 
necessary to expose students to various cultural features of Colombia as well as of other 
countries with the aim of helping them become more aware of their own identity as well as of the 
differences found in other countries. Considering this, two subcategories emerged that will be 
described below.  
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Experience and appreciation of one’s own country and context. This subcategory 
relates to the cultural identity of the individual. Fong and Chuang (2004) define cultural identity 
as: 
The identification of communications of a shared system of symbolic verbal and 
nonverbal behavior that are meaningful to a group of members who have a sense of 
belonging and who share traditions, heritage, language, and similar norms of appropriate 
behavior. Cultural identity is a social construction. (p.6) 
 Thus, establishing cultural identity depends on the traditions, ways of communicating, 
customs as well as certain patterns of behavior that are built within a society, and the first human 
group in which all of these aspects are developed is the family. Consequently, the cultural roots 
found in the family are the means we have to relate to the world around us, making us feel that 
we belong somewhere; that we are not alone. All this becomes a great source of knowledge that 
helps us become aware of it, appreciate it and not take it for granted. The statement above is 
quite important in the development of Intercultural Communicative Competence. 
 Hence, the first worksheet intended for students to be in touch with their roots so that 
they could be acquainted with their own cultural identity. Considering the above, I implemented 
a first survey that helped me gather some information about my students. Two questions were 
asked to gather information on the regions where they came from as well as on the regions where 
their families came from. 
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Figure 1. Survey No. 1. This figure shows the answers of the students to question 4.  
  
 
 
 
 
  
 
 
Figure 2. Survey No. 1. This figure shows the answers of the students to question 5. 
Taking advantage of this information, I designed the first worksheet which was called 
“Colombia: food, places and traditions”, in which I considered aspects such as traditional food 
and emblematic places from Bogotá, Tolima, Santander and Los Llanos. These were the regions 
that were most frequently mentioned in the survey.  Thus, the connection between the family and 
cultural identity is fundamental because it forms part of one’s own cultural knowledge; that is 
why Byram (1997) argued that  
“With respect to the first category, the inevitability of some knowledge being present is 
due to the processes of socialisation. Through primary socialisation largely in the family 
and secondary socialisation usually in formal education, the individual acquires 
knowledge, some remaining conscious, some unconscious and taken for granted, of the 
social groups to which they gain membership, and of other social groups with which they 
have contact”. (p.35) 
Therefore that first stage of socialization within the family provides the first seeds of 
cultural knowledge.  In the following excerpt, this relationship is noticeable. 
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Figure 3. Artifacts. This figure shows Student FM’s solution of one activity of Worksheet No. 3 
 As we can see, with regard to “La Lechona”, which is a typical dish from Tolima, the 
student states that, “My dad work with that so is easy” [sic]. This means there is certain amount 
of knowledge about the way the dish is cooked which has been shared with his family. From this 
sample, I can infer that FM has clarity about how to prepare this dish, based on his father’s 
experience. Thus, I discovered the important role that experience plays in acquiring knowledge 
of ones’ own culture. 
 Moreover, and based on the survey, I could evidence that the majority of the students are 
from Bogotá (as seen in figure 1). So in the first activity in the worksheet they resorted to 
describing Monserrate, one of the places that was shown in the warm up activity. 
 
 
Figure 4. Artifacts. This figure shows Student HC’s solution of one activity of Worksheet No. 1 
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In the previous excerpt, HC relies on her previous knowledge to write about Monserrate. 
Through statements such as “It’s a high place where we can upload by cable car or train [sic].” 
and “From there, we can observe all the city [sic].” , she demonstrates the experience she has had 
of the place.  
In addition, the following excerpt belongs to another student who wrote what he knew 
about the places and food presented in the worksheet. 
 
 
 
 
Figure 5. Artifacts. This figure shows Student JP’s solution of one activity of Worksheet No. 1 
 Here, JP stated that he knew three places, had eaten typical food, had gone to Santander 
with his family and had had a lot of good experiences there. Moreover, during the first class that 
I implemented this worksheet, the students were supposed to match the pictures of Colombian 
food and places with the right description as seen below. 
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Figure 6. Artifacts. This figure shows Student JP’s result on one activity of Worksheet No. 1 
In the previous figure, all of JP’s answers are correct; that is why during the class some 
other students asked him about this exercise because they wanted his help to make sure their 
answers were correct. They relied on his experience to clarify the doubts they had. I registered 
this in my teacher’s journal:  
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SH and JP were working together on matching the places and food pictures to the descriptions. JP was even 
asked by other students about the places because they wanted to confirm their answers [sic]. (Teacher’s 
journal, March 1st, 2017) 
 
 Additionally, I want to refer to a situation that happened during the same class, since it is 
also related to the experience: 
In the activity about Colombian food and places, where the students had to identify and name the pictures 
correctly, LE was so attentive to the pictures based on her experience, which made me get confused 
between the towns of Sogamoso and Espinal. At the time this happened I was correcting the exercises [sic]. 
(Teacher’s journal, March 1st, 2017) 
 
Considering the above, the concept of experience becomes a key element when referring 
to cultural awareness due to the fact that through experience we can relate with the world, we can 
get in contact with the “otherness” (Byram, 1997, p.3). By doing this, we have memories which 
become connections, that help build our cultural identity. This issue is clearly addressed in the 
second survey. On the question “¿Cómo definirías tu identidad cultural como individuo?” i.e. 
How would you define your individual culture? (own translation) some students gave the 
following answers: 
Pues mi identidad cultural se basa principalmente en mi región. Al ser santandereano tengo costumbres y 
demás diferentes a las de cualquier otro colombiano pero también tengo algunas que coinciden pues 
tenemos una cultura colombiana también en general. [sic]. i.e. Well, my cultural identity is mainly based on 
my region. Being from Santander, I have customs and others different from any other Colombian person, 
but also I have some that match, since we have a Colombian culture in general as well (own translation).  
(Second Survey, Student JP) 
 
Mi identidad cultural la definiría como la capacidad que tengo yo para representar a mi pais, ya sea con 
tradiciones, costumbres y/o ideologías. La capacidad de dar a conocer a los otros en que se basa mi cultura. 
También, por el interes que se muestra al transmitir la información a las personas para que coneltiempo se 
vean emocionadas por participar. [sic]. i.e. I would define my cultural identity as the capacity I have to 
represent my country, either with traditions, customs or ideologies. The capacity of making known to the 
others what my culture is based on. Also, for the interest that is shown on transmitting the information to 
the people, so that they will be willing to participate with time. (own translation). (Second Survey, Student 
SH) 
 
 These students related their cultural identity with specific features of the region and 
country they are from. From this I infer that the place of origin gives them a sense of belonging 
and thus they can share their own culture with others. 
Mi identidad cultural la podría definir por is costumbres y creencias, como por ejemplo: soy católica, visto 
de tipo urbano, vivo en la ciudad, no soy vegetariana, etc [sic]. i.e. I could define my cultural identity for 
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my customs and beliefs, for instance I am catholic, I dree urban style, I live in the city, I’m not a vegetarian, 
etc (own translation).  (Second Survey, Student LE) 
 
Mi identidad la define de donde vengo, mis intereses y mis costumbres. Eso es lo que soy [sic]. i.e. My 
identity is defined by where I come from, my interests and my customs. That is what I am (own 
translation). (Second Survey, Student DH) 
 
Pues mi identidad cultural puede estar compuesta por tradiciones que vienen desde mi familia, comunidad, 
núcleo común, etc... [sic]. i.e. Well, my cultural identity can be composed by traditions that come from my 
family, community, common core, etc… (own translation).  (Second Survey, Student RH) 
 
 In the previous examples, the students link their cultural identity to elements, such as 
customs and traditions that have been developed within their families, communities and places 
they come from. On this matter, one of the students affirmed that his cultural identity lies in his 
interests; it is the essence of who he is as an individual. All of the aspects mentioned by the 
students are undoubtedly part of one’s cultural identity.   
Bearing in mind the previous information taken from the survey, the artifacts and the 
teacher’s journal, it is possible to infer that it is mainly within the family that we perceive 
ourselves as part of a community; that we relate to the world around us through experience, 
leading us to make sense of who we are. However, the students became more aware of the fact 
that the world is bigger and that there are other realities around the globe, what Rico (2012) calls 
“knowledge of the world” (p.140) which is a fundamental element of the Intercultural 
Communicative Competence. This issue is addressed in the subcategory described below. 
Insights on cultural features around the world. This subcategory has to do with the 
knowledge students hold and acquired about other countries. Regarding this second type of 
knowledge, Byram (1997) highlights the second path to acquiring cultural knowledge takes place 
at school. There, students come across other types of knowledge by means of instruction as well 
as by socializing with peers and teachers that give them the chance to get in touch with other 
realities. However, I consider that in the globalized world we live in nowadays, students have 
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access to a wide range of information, mostly through technology, that helps them expand their 
personal interests and become acquainted with others.  
With regard to knowledge about the world, I designed different worksheets that aimed to 
expose students to the cultures of other countries by using authentic videos and readings. 
Nevertheless, I also wanted to make use of their prior knowledge. In the two excerpts shown 
below, students showed they had previous knowledge about other countries: 
 
 
 
 
 
 
 
 
Figure 7. Artifacts. This figure shows Student DH’s solution of one activity of Worksheet No. 3 
 In the sample above, DH wrote all the famous people, landmarks and other relevant 
aspects he recognized in a video about English speaking countries. As a matter of fact, his 
exercise was really complete and accurate with the information presented. Thus, I can infer that 
he had acquired all this knowledge through television and music.  
 Likewise, the next excerpt comes from another activity in which the students had to 
locate Denmark, Germany, Holland, Wales, England, Japan, South Korea and China in a 
Eurasian map. They could also include other countries if they wanted to complete the map a little 
more.  
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Figure 8. Artifacts. This figure shows Student DH’s solution of one activity of Worksheet No. 5 
 In this exercise DH not only wrote the countries that he was asked for, but also many 
others. This demonstration of prior knowledge was also registered in my teacher’s journal during 
the first class in which the fifth worksheet was implemented. 
During the map exercise, DH was so focused on the activity but he was also talking with JP. When I spoke 
to him I saw his map was complete and he had included many other countries. He told me that he was 
confused with the location of Finland and Sweden, even though he had done his best. Then I realized he 
was just helping JP, by clarifying some doubts he had [sic]. (Teacher’s journal, August 3rd, 2017) 
 
 Based on the above, I could infer that the student may have acquired some previous 
knowledge about other countries through school instruction, his own interests, as well as through 
other sources such as technology devices, and the like.  
Thus, I firstly activated students’ prior knowledge that according to Dochy (1990) is a 
key variable that may influence the performance on learning tasks. However, was not the only 
aim I had when doing the implementation. As I mentioned previously, I used authentic videos 
and readings to expose students to cultural features from other countries, starting with different 
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English speaking countries and finishing with European and Asian countries. Hence, students 
were able to apply this knowledge with the one acquired in class, to do certain tasks. 
The following excerpts are examples of how the students used that cultural knowledge 
and applied it to develop the worksheets. In this first sample DH and JP along with another 
classmate made a poster to give an account of what they considered most relevant from the 
videos about American and Canadian culture. This was the final activity of the third worksheet. 
  
 
 
 
Figure 9. Artifacts. This figure shows the solution of one activity of Worksheet No. 3 from 
Students DH, JP and a partner. 
 In the fourth worksheet students were supposed to design some materials to give a short 
presentation about another English speaking country. This picture shows a poster designed by 
RH and her group from a reading about the culture of the Philippines. The most important 
aspects they mentioned in their presentation were related to colonization, traditions and some 
geographical characteristics. 
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Figure 10. Artifacts. This figure shows the solution of one activity of Worksheet No. 4 from 
Student RH and her group. 
 Below there are other excerpts that give an account of how students applied their new 
cultural knowledge by using English to give an account of it.   
 
 
 
 
Figure 11. Artifacts. This figure shows Student DH’s solution of one activity of Worksheet No. 5 
In this excerpt, DH wrote some sentences from a video about European countries using 
relative pronouns. Moreover, for the final activity on the fifth worksheet, students were supposed 
to make up a game for their classmates about one European or Asian country. Below, LE and 
OH created a “Who wants to be millionaire” game about the culture of Japan, putting relative 
pronouns into practice.  
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Figure 11. Artifacts. This figure shows the solution of one activity of Worksheet No. 5 from 
Students LE and OH. 
This creative use of new cultural knowledge in addition to the practice of linguistic 
features of the English language occurred in many classes. Such moments were also registered in 
my teacherʼs notes: 
I showed the students the videos about the differences in some words between British, American and 
Australian English. After, I clarified some terms with the Power Point presentation and they were so 
excited. Even some of them were using the words to make fun of each other. In the second part of the class, 
the students were so engaged doing their projects about the culture of those countries. FM and his group did 
a sketch, one group made a video, and the other groups made posters and delivered presentations [sic]. 
(Teacher’s journal, April 21st, 2017) 
 This activity was great; the students liked identifying the differences between the 
different words and behavior in those countries. They even took notes and tried to use as much 
information as they could in their group presentations. In this regard, I wrote: 
The students were quite keen on planning their presentations, making diagrams, drawings and flags. They 
took the whole class time to prepare those presentations. Each group was divided into presenters and 
listeners. Everyone was into the activity, the presenters spoke well and did an amazing job. Some of them 
were DH, HC, LE and FM. The students that rotated in the groups were so attentive and taking notes, even 
JP was asking questions to the presenters [sic]. (Teacher’s journal, July 6th, 7th and 13th, 2017) 
 
 The students were really committed to the development of these activities. They were so 
excited about the information they had about nine different English speaking countries that they 
took their time because they wanted to do interesting presentations. 
The last activity on this worksheet (No. 5) is to make a game about European or Asian countries, practicing 
relative pronouns. All the students were really excited and came up with interesting ideas. LE and OH were 
working so enthusiastically in their “Who wants to be millionaire game” about Japan; FM and his group 
were making a snakes and ladders game about England and prepared some questions that they had to 
correct; DH, JP, SH and another classmate made a roulette with key questions about Denmark; RH and 
SE’s group as well as HC’s group had a lot of difficulties writing the sentences with those pronouns [sic]. 
(Teacher’s journal, August 7th, 2017) 
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 This also shows how much the students enjoyed the work that they were doing and how 
engaged they were in it. They liked learning so much about other cultures that they designed 
really creative activities to put the knowledge acquired into practice and share it with others.  
Consequently, based on the data analyzed throughout this chapter, I realized that the cultural 
topics chosen for the design of the worksheets truly attracted my students’ attention and made 
them participate actively in this study. This led me to come up with important conclusions that I 
describe in the following chapter. 
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Chapter V 
Conclusions and Pedagogical Implications 
 
In this chapter I mention the conclusions reached from this study, the pedagogical 
implications it implied for the context and the EFL community, the limitations I had during the 
process and some suggestions for further research in this field. 
Conclusions 
 
At universities, trainee teachers study and work hard to comply with subjects, do their 
practicum the best way possible, and do their research projects with the aim of graduating. When 
we receive our license to teach we are like a breath of fresh are in the educational field; we are 
full of new ideas and eager to implement them in our classrooms. Besides, as time goes by, new 
methods and approaches as well as new teaching procedures and didactic strategies arise. Thus, 
teachers must be open-minded about change, about new developments in our practices to 
promote language learning in such ways that students can learn easily because they are 
motivated. 
Hence, this opportunity came to me thanks to the Master’s Program in Education with 
Emphasis on English Didactics that made me ponder about the way I had been teaching for eight 
years. It helped me consider my students’ learning styles, needs, and context. Also, it led me to 
see myself as teacher-researcher and at the same time allowed me to rise to an interesting 
challenge about my own teaching practice: the design of materials. 
Thus, I realized how important it is for teachers to be keen on designing materials on their 
own. In this regard, Tomlinson (2011) establishes that materials are sources of input that aim to 
facilitate language learning by promoting interaction among the students. Materials have to be 
designed taking into consideration their learning styles as well as by including appealing topics 
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for them. Furthermore, materials ought to promote learners’ autonomy (McGrathand, Islam and 
Mares, as cited in Tomlinson, 2012). Likewise, Ramos and Aguirre (2014) state that teachers are 
able to adapt materials for their specific populations, meeting students’ needs and Núñez, Téllez, 
Castellanos and Ramos (2009) assert that teachers have the capacity to design materials, thus 
becoming an inspiring activity that can help us innovate in our classrooms.  
Considering the arguments previously exposed, I embarked on the most interesting 
adventure of my professional life: I decided to design Materials for Cultural Awareness for my 
students, following the postulates of Pulverness (as cited in Tomlinson, 2014) who states that 
materials give students the possibility of being aware of their own cultural identity as well as of 
cultural differences due to the fact that learning a language requires this kind of opening. Thus, I 
designed Materials for Cultural Awareness and I resorted to using mainly authentic videos 
because I considered they were good sources that provide cultural information. I made a careful 
selection of those, since I was working with teenagers and I wanted to catch their attention. 
Firstly, I chose videos with interesting explanations about the cultural characteristics of the 
people from certain countries, accompanied by nice images to facilitate understanding, and 
secondly videos that had interviews. Moreover, I adapted short readings, images and maps to 
expose students to various sources of input. 
However, I did not focus on these kinds of materials just for the sake of working only on 
culture without a clear objective. As a matter of fact, the purpose of this study was to analyze the 
impact of such materials for the development of the Intercultural Communicative Competence 
which is an interesting ability, because it leads people to acquire certain “saviors” or dimensions 
which help them gather knowledge about the self and of others, cultural awareness, attitudes for 
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valuing the self and others, skills to interact, and abilities to express oneself in another language, 
both orally and in written form (Byram, 1997, Rico, 2012). These factors help learners to start 
and keep social relations since they can value their identity, expressed in their own worldʼs 
visions, costumes, behaviors and perceptions, and at the same time be opened to appreciating 
those characteristics in others.  
After analyzing the data I gathered, it was rewarding for me as a teacher to realize, on the 
one hand, that the materials represented an innovation in the classroom which promoted English 
learning. My students considered that the worksheets were appealing since they included cultural 
topics about Colombia and other countries; aspects that were not common in English language 
instruction. They also argued that it was a great strategy for learning the language because it was 
meaningful to them. Moreover, they highlighted the fact that the materials gave them the chance 
to become involved in different types of activities (watching videos, engaging in pair or group 
discussions, making posters, participating in presentations and games, reading short articles, 
writing compositions and playing games).  
Thanks to the variety of activities, students were able to develop both, autonomous and 
group work, using English as the means to get their messages across. In fact, they pointed out 
that the materials gave them the possibility to work on their own and it was a challenge for them 
to do so.  Besides, they affirmed that the materials helped them to be integrated into the group 
because they could get to know each other as well as share ideas with their classmates using 
English and in this way they improved their cooperative work. Moreover, I observed their 
commitment and willingness to give their best when they had to work individually and also their 
abilities to assign roles within their groups to develop the tasks in quite creative ways. 
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On the other hand, it was gratifying for me to see that thanks to this study, the students 
reflected upon the cultural knowledge of the world around them. Firstly, they had the chance to 
ponder on their own identity so that it was possible to establish that there was a certain relation 
between their cultural roots and the experiences acquired in their families. This experiential 
knowledge was the source for the development of their own cultural identities.  
Furthermore, the students were exposed to different activities aimed to activate the prior 
knowledge they had about other countries. This could have been acquired through television, 
school instruction or their own research. During the implementation of the materials they became 
aware of differences among cultures, due to the fact that they were exposed to various customs, 
behaviors, lexicon, geographical locations, etc. from the different countries studied. They learned 
about it and were able to put it into practice using the target language. Thus, they were able to 
express themselves in English - both in writing and orally. Even, some became more enthusiastic 
about speaking in L2 during the process. 
Taking into consideration the previous arguments, I can conclude that the Materials for 
Cultural Awareness that I adapted and implemented were an asset for the teaching and learning 
process with eleventh graders at Colegio Cundinamarca IED, since these enhanced the 
Intercultural Communicative Competence among my students in a positive way, which was the 
inquiry that guided this research project. 
Pedagogical Implications 
Carrying out this research project was an enriching experience for me. Firstly, because I 
had to think, in more detail, about my students’ interests. For the design of each worksheet I 
asked myself: “Would they like this video? Are these instructions clear? Is this activity 
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interesting? Would they understand this reading?” and I started selecting adequate videos, 
pictures, readings and maps. Also I had to organize the activities in a logical way and write clear 
instructions for them.  
Secondly, this study was inspiring to me as a professional. Being honest, I did not know 
that much about different cultures from around the world, and I had the chance to learn a lot. 
Additionally, I had not considered designing materials before because I thought it was a time-
consuming and difficult task. However, now I see it as an opportunity to implementing more 
engaging English classes, thus undertaking a more humanistic approach to teaching. Thanks to 
this, I learned to connect more with my students, in terms of their likes, dislikes, learning styles, 
interests, opinions about the class and so on. As a matter of fact, it was priceless to see the great 
attitude they always showed towards the class, since they were really active and involved in the 
activities, and pushing themselves hard to give their best. I was also surprised to see how pleased 
they were when receiving the materials because they knew they were designed for them. They 
enjoyed the class time and appreciated my work. 
For these reasons, I consider that my study contributed to the EFL setting I work in, since 
the adaptation and implementation of Materials for Cultural Awareness had never been 
implemented in the school even less so when it came to bespoke work aimed to tackle 
Intercultural Communicative Competence among students. Furthermore, I can assert that this 
study is a contribution to the EFL community because it demonstrates how students can become 
motivated with cultural topics since they can use the huge experience they have gathered 
throughout their lives and glance at the cultural knowledge of the globalized world we live in. 
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They can acknowledge the cultural richness they hold, be sensitive to other realities and value 
the world that surrounds us. 
Limitations 
 As I was working with the eleventh graders, there were many times when my classes 
were interrupted by different school activities, such as career selection talks, the prom’s jacket 
planning, etc. However, what had the biggest impact on the pace of the study was the public 
school teachers’ strike. This was the reason why I could only design and implement five 
worksheets. 
Further Research 
 During the implementation of this study, I did not have the chance for my students to 
meet English speaking foreigners. Thus, I consider that it would be interesting for a teacher 
researcher to design cultural materials focused on the development of the speaking skill so that 
students improve their ability to interact with foreigners, using English as a means to 
communicate effectively. Hence, a research question for this kind of study could be: How can 
cultural materials focused on speaking enhance students’ interactions with foreigners? 
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Appendices 
 
Appendix A: Surveys 
SURVEY  
Dear student: 
La presente encuesta tiene como finalidad conocer características tuyas como estudiantes en 
cuanto a tu procedencia, gustos e intereses, y preferencias. 
 
Te pedimos responder con la mayor honestidad, sintiéndote libre para contestar con tus propias 
palabras. 
 
What’s your name? _______________________________________________________ 
How old are you? _________________________________________________________ 
GRADE: _________________________________________________________________ 
 
En esta sección, te pedimos escoger la opción precisa para tu caso particular. 
 
1. ¿En qué ciudad o municipio naciste? 
a) Bogotá D.C _____ 
b) Otra cuidad o municipio_____ ¿Cuál? _____________ 
 
2. ¿De qué parte(s) del país procede tu familia? 
a) Bogotá D.C _____ 
b) Otra(s) cuidad(es) o municipio(s)_____    ¿Cuál(es)? ____________ 
 
En esta sección, te pedimos escoger todas aquellas opciones que consideres posibles. 
 
3. De la lista de temas que encontrarás a continuación, ¿cuáles son parte de tus gustos o 
intereses? 
  
a) Reggaetón ______ 
b) Rap _____ 
c) Anime o Manga_____ 
d) Aparatos tecnológicos _____ 
e) Fútbol nacional _____ 
f) Fútbol internacional _____ 
g) Práctica de algún deporte _____ 
h) Redes sociales _____ 
i) Video juegos _____ 
j) Oportunidades de aprendizaje ____ 
k) Otros ____  ¿Cuáles? ___________________________________ 
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4. Del tema(s) que escogiste anteriormente, te pedimos ampliar la información tanto como 
puedas, con el fin de tener una idea mucho más profunda de las cosas que te interesan. 
 
 
 
 
 
 
 
En esta sección, te pedimos escoger la opción que demuestre tu forma normal de actuar. 
 
5. Cuando tienes un nuevo aparato, tú… 
a) Lees primero las instrucciones. 
b) Escuchas la explicación de otra persona. 
c) Tratas de descubrir por ti mismo(a) cómo funciona. 
 
6. Durante tu tiempo libre, ¿qué actividad disfrutas más hacer? 
a) Ver alguna película o programa de televisión. 
b) Escuchar música y/o hablar con amigos. 
c) Salir a practicar algún deporte u otra actividad. 
 
7. Cuando estás aprendiendo algo nuevo, tú prefieres… 
a) Ver lo que el profesor está haciendo. 
b) Hablar con el profesor acerca de lo que debes hacer. 
c) Intentarlo por ti mismo(a) y resolverlo. 
 
8. Cuando debes escoger comida de un menú, tú… 
a) Imaginas cómo se verá la comida. 
b) Repites las opciones en tu cabeza. 
c) Imaginas cómo sabrá la comida. 
 
9. Cuando escuchas una banda musical, tú no puedes evitar… 
a) Miras a los de la banda y a los que están en el público. 
b) Escuchas la letra y los sonidos de las canciones. 
c) Te mueves al son de la música. 
 
10.  Cuándo te concentras, usualmente tú… 
a) Te centras en imágenes y palabras al frente tuyo. 
b) Repasas el problema y las posibles soluciones en tu cabeza. 
c) Te mueves, juegas con esferos o lápices y tocas cosas. 
 
11. Cuando piensas en tu infancia, ¿qué recuerdas más fácilmente? 
a) Cosas que viste. 
b) Cosas que escuchaste. 
c) Cosas que hiciste. 
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12. Cuando estás ansioso(a), tú… 
a) Visualizas las peores situaciones. 
b) Repasas en tu cabeza lo que más te preocupa. 
c) No te puedes sentar quieto(a) y te mueves constantemente. 
 
13. Te sientes especialmente conectado a otras personas por… 
a) Cómo se ven. 
b) Por lo que te dicen. 
c) Cómo te hacen sentir. 
 
14. Cuando tienes que estudiar para un examen, tú… 
a) Escribes muchos apuntes y diagramas. 
b) Repasar los apuntes sólo(a) o con otras personas. 
c) Te imaginas desarrollándolo. 
 
15. Cuando estás explicándole algo a alguien, tú tiendes a… 
a) Mostrarle a lo que te refieres. 
b) Explicarle de distintas maneras hasta que entienda. 
c) Animarlo(a) a intentarlo y explicarle la idea en el proceso. 
 
16. ¿Qué disfrutas más? 
a) Ver películas, fotos, arte, o ver a las personas. 
b) Escuchar música, radio o hablar con amigos(as). 
c) Realizar actividades deportivas, bailar o comer. 
 
17. La mayor parte de tu tiempo libre lo pasas… 
a) Viendo televisión. 
b) Hablando con amigos(as). 
c) Haciendo actividad física y otras cosas. 
 
18. Cuando contactas a una persona por primera vez, tú… 
a) Arreglas una cita cara a cara. 
b) Hablas por teléfono con esa persona. 
c) Tratas de reunirte en alguna actividad o comida. 
 
19. Tu primero te fijas en cómo la gente… 
a) Se ve y se viste. 
b) Habla y suena. 
c) Se para y se mueve. 
 
20. Cuando estás de mal genio, tiendes a… 
a) Recordar en tu mente lo que te ha molestado. 
b) Levantar la voz y decirle a la gente como me siento. 
c) Salir, azotar puertas, y demostrar enojo físicamente. 
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21. Te es más fácil recordar… 
a) Rostros 
b) Nombres 
c) Cosas que has hecho. 
22. Te das cuenta que alguien miente cuando… 
a) Evita mirarte. 
b) Su voz cambia. 
c) Sientes una vibra graciosa. 
 
23. Cuando te encuentras con un viejo amigo(a), tú… 
a) Dices: “¡Chévere volver verte!” 
b) Dices: “¡Chévere volver a escucharte!” 
c) Le das un abrazo o un apretón de manos. 
 
24. Recuerdas mejor las cosas cuando… 
a) Escribes notas o tienes cosas impresas. 
b) Las repites en voz alta o en tu cabeza. 
c) Haciendo la actividad o imaginándolo. 
 
25. Tú tiendes a decirle a los demás… 
a) Sé a que te refieres. 
b) Escucho lo que me dices. 
c) Sé como te sientes. 
 
Adapted by Teacher Ibeth Ma. Cárdenas 
 
From 
http://www.swinburne.edu.au/stuserv/workshops/onlinematerials/Web%20Effective%20Study%
20Skills_files/1VAK%20assessment.pdf 
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SURVEY No.2 
Dear student: 
La presente encuesta tiene como finalidad conocer tu opinión acerca del proceso pedagógico que 
se llevó a cabo por la docente por medio de la implementación de las cinco guías desarrolladas 
en clase. 
 
Te pedimos responder con la mayor honestidad, tomándote tu tiempo y sintiéndote libre para 
contestar con tus propias palabras. 
 
Name: _______________________________________________________________________ 
 
1. ¿Qué opinas acerca del trabajo desarrollado en las guías? 
___________________________________________________________________________ 
2. ¿Cómo te sentiste durante la implementación de estas guías? 
___________________________________________________________________________ 
3. Teniendo en cuenta los videos, lecturas, mapas, fotos, explicaciones y demás elementos que 
se utilizaron en el diseño de las guías, ¿qué pudiste aprender? 
___________________________________________________________________________ 
4. ¿Consideras que hubo ventajas y/o desventajas en esa propuesta? 
___________________________________________________________________________ 
5. En este momento, ¿cómo definirías tu identidad cultural? 
___________________________________________________________________________ 
6. ¿Cómo definirías el concepto de identidad cultural? 
___________________________________________________________________________ 
7. ¿Cómo te gustaría que continuara tu proceso de aprendizaje de la lengua inglesa después de 
esta implementación? 
___________________________________________________________________________ 
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CUNDINAMARCA BILINGUAL SCHOOL 
“Human Development, a Life Project”  
 
CUMMUNICATIVE FIELD OF THOUGTH 
TEACHER: IBETH MARÍA CÁRDENAS VALLEJO 
 
 
Appendix B: Teacher’s Journal 
 
 
 
TEACHER’S JOURNAL No. 1          DATE: _______________          WORKSHEET: No.__ 
 
 
DESCRIPTION OF THE CLASS: 
 
REFLECTION: 
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Appendix C: Consent Forms 
Bogotá D.C, 2 de febrero de 2017. 
 
SEÑOR RECTOR 
WILLIAM GALVIS DÍAZ 
COLEGIO CUNDINAMARCA I.E.D. BILINGÜE  
 
 
Por medio de la presente, yo, Ibeth María Cárdenas Vallejo, docente de Inglés de la jornada tarde,  quiero 
poner en su conocimiento, que en este momento estoy cursando tercer semestre de la Maestría en 
Educación con énfasis en Didáctica del Inglés en la Universidad Externado de Colombia.  Teniendo en 
cuenta que la intención principal de este posgrado es el crecimiento profesional de los docentes, con base 
en la transformación de las prácticas pedagógicas y del fortalecimiento de sus habilidades investigativas 
por medio del diseño e implementación de materiales, me permito solicitarle su autorización para la 
aplicación de mi proyecto de investigación titulado Desarrollo de la competencia comunicativa 
intercultural a través del diseño y aplicación de materiales para la conciencia cultural en grado 
Once, específicamente con 12 estudiantes del nivel avanzado de inglés (6 mujeres y 6 hombres).  
El propósito de este estudio es desarrollar capacidades propias de la competencia comunicativa 
intercultural tales como la conciencia de la identidad cultural, el conocimiento de la diversidad cultural, la 
aceptación de la diferencia y la comunicación eficaz en lengua extranjera; por medio de la aplicación de 
seis talleres diseñados con material de contenido cultural; bajo el enfoque intercultural. La implementación 
se desarrollará en el salón y en las horas de clase durante un tiempo aproximado de tres meses. Para 
hacer su seguimiento, será necesaria la recolección de datos a través de la aplicación de encuestas, notas 
de campo, muestras de talleres y otro tipo de producciones desarrollados por los estudiantes.  
Es necesario resaltar que los estudiantes que participen lo harán de manera libre y voluntaria; y también 
podrán retirarse en el momento que lo deseen. De igual manera, sus identidades y los datos 
proporcionados por ellos se mantendrán en estricta confidencialidad. Por otro lado, los resultados 
obtenidos no representarán ningún detrimento en el desempeño académico de la asignatura. 
Finalmente, al término del análisis de la información recolectada durante la implementación de este 
proyecto, la institución tendrá acceso a los resultados obtenidos a través de un artículo publicado en la 
revista del colegio, y si usted lo desea, serán socializados en reunión del grupo focal y asamblea docente.  
Agradezco su atención y apoyo para el desarrollo de este proyecto. 
Cordialmente, 
_____________________________                             Vbo_______________________________ 
Ibeth María Cárdenas Vallejo.                                        William Galvis Díaz 
Docente de Ingles Jornada Tarde                                   Rector Colegio Cundinamarca IED Bilingue  
                                                                                                                                                                           Autoriza 
________       __________ 
                                                                                                       SI                       NO 
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Bogotá D.C, 2 de febrero de 2017. 
 
SEÑORES 
PADRES DE FAMILIA GRADO ONCE NIVEL INGLÉS AVANZADO J. T. 
COLEGIO CUNDINAMARCA I.E.D. BILINGÜE  
 
Apreciado(a) Padre de Familia: 
De la manera más atenta me dirijo a ustedes para solicitar su aprobación para que su hijo(a) 
___________________________________________________________ participe en la realización de mi 
proyecto de investigación: Desarrollo de la competencia comunicativa intercultural a través del 
diseño y aplicación de materiales para la conciencia cultural en grado Once, para optar al grado 
correspondiente a la Maestría en Educación con Énfasis en Didáctica del Inglés en la Universidad 
Externado de Colombia. 
Su hijo(a) participará en la aplicación de seis talleres diseñados con material de contenido cultural, por 
medio de los cuales se pretende desarrollar capacidades propias de la competencia comunicativa 
intercultural tales como la conciencia de la identidad cultural, el conocimiento y aceptación de la diversidad 
cultural. También se quiere fortalecer las habilidades comunicativas de los (las) estudiantes en 
comprensión oral y escrita, así como producción oral y escrita de una manera innovadora; elementos que 
podrán ser de gran utilidad no sólo al momento de presentar el examen de estado Prueba Saber 11, sino 
para su posterior vida académica. La aplicación de estos talleres se llevará a cabo durante las clases de 
inglés por un tiempo aproximado de tres meses. Durante este periodo podré recolectar la información 
necesaria, que será analizada posteriormente. Es importante resaltar, que los resultados obtenidos en la 
investigación no representarán ningún detrimento en el desempeño académico de la asignatura y el (la) 
estudiante podrá abandonar este estudio en el momento en que lo desee. 
Yo, como docente investigadora y mi directora de tesis, quien supervisa mi estudio, tendremos acceso a 
los datos recolectados en este proceso y sólo serán empleados con fines académicos. Toda la información 
que provenga de su hijo(a) se utilizará de manera confidencial, para lo cual se usará un código especial, a 
menos que usted indique lo contrario. Si usted desea conocer más acerca de esta propuesta, así como de 
la información obtenida, los documentos o muestras que harán parte de este trabajo de investigación, 
puede ponerse en contacto conmigo a través de mi horario de atención a padres de familia o del número 
de contacto del colegio que encontrará al final de este documento.   
Atentamente, solicito su autorización para emplear la información, para lo cual le pido completar el formato 
que encuentra a continuación. 
Agradezco cordial su atención.  
 
Docente investigadora: Ibeth María Cárdenas Vallejo, contacto en Colegio Cundinamarca IED Bilingüe, 
7194542. 
Directora de tesis: Dr(a). Claudia Torres Jaramillo, contacto en la Facultad de Educación de la 
Universidad Externado de Colombia, teléfono 3420288 ext 1551-1552 
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AUTORIZACIÓN 
Estimado(a) Padre de Familia, por favor marque la opción que considere con una equis (X). 
Por la presente manifiesto mi autorización para que se emplee la siguiente información recolectada a 
través de: 
Trabajos en clase ____  Fotografías durante las clases _____    
Trabajos escritos ____  Conclusiones de grupos de discusión ____  
Conversaciones ____    Videos elaborados por los(las) estudiantes _____ 
Además, por este medio autorizo al investigador de recolectar información a través de 
Encuestas____________      y/o   Entrevistas________________ 
Y doy mi consentimiento para permitir que el medio o los medios indicados arriba sean utilizados para el 
trabajo de investigación de la docente investigadora. Entiendo que pueden ser transcritos en el documento 
final del trabajo o expuestos en presentaciones que tengan estricto carácter académico.  
Manifiesto que conozco y comprendo el uso que se dará a la información por mí suministrada, con base 
en los principios de la ética. 
Aclaro que tengo la libertad de retractarme, si así lo deseo, y que se me ha dado la oportunidad de 
preguntar acerca de los propósitos para los cuales se espera utilizar la información.  
Manifiesto que he leído y comprendido perfectamente lo anterior y que todos los espacios en blanco han 
sido completados antes de mi firma y me encuentro en capacidad de expresar mi consentimiento. 
Nombre del (la) estudiante: _________________________________________________________ 
Nombre del (la) padre (madre) (a): ___________________________________________________ 
CC. No ____________________Expedida en __________________________ 
Firma del (la) padre (madre) (a):  ____________________________________ 
Nombre del (la) padre (madre) (a):____________________________________________________ 
CC. No ____________________Expedida en ____________________ 
Teléfono: _______________ Correo electrónico_________________________________________ 
Fecha: _____/_____/______.    
Mi hijo puede participar en la investigación “Desarrollo de la competencia comunicativa intercultural 
a través del diseño y aplicación de materiales para la conciencia cultural en grado Once”. 
Aceptación por parte del padre de familia:     SI ___________   NO ____________ 
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DECLARACIÓN 
 
Yo, ________________________________________________, estudiante del curso ______, y 
perteneciente al grupo de nivel avanzado de inglés de la jornada tarde, estoy de acuerdo en 
participar en el Estudio: “Desarrollo de la competencia comunicativa intercultural a través 
del diseño y aplicación de materiales para la conciencia cultural en grado Once” He sido 
informado por la docente investigadora de los objetivos del estudio, el cual pretende desarrollar 
capacidades propias de la competencia comunicativa intercultural tales como la conciencia de la 
identidad cultural, el conocimiento y aceptación de la diversidad cultural; así como el 
fortalecimiento de las habilidades comunicativas de los (las) estudiantes en comprensión oral y 
escrita, así como producción oral y escrita de una manera innovadora. 
La duración estimada del estudio es de tres (3) meses, entiendo que la docente investigadora 
puede detener el estudio o mi participación en cualquier momento sin mi consentimiento. 
Así mismo tengo derecho a retirarme del estudio en cualquier momento.  
Por el presente autorizo a la docente investigadora de éste estudio de publicar la información 
obtenida como resultado de mi participación en éste, en revistas de investigación u otros medios 
legales, y de permitirles revisar mis datos personales, guardando la debida CONFIDENCIALIDAD 
de mi nombre y apellidos.  
Entiendo que todos los documentos que revelen mi identidad serán confidenciales, salvo que 
sean proporcionados tal como se menciona líneas arriba o requeridos por Ley. 
Para cualquier queja acerca de los derechos de usted como beneficiario, contactar a la Facultad 
de Educación de la Universidad Externado de Colombia, teléfono 3420288 ext 1551-1552 con  la 
Dr(a). Claudia Torres Jaramillo en ésta ciudad.  
Docente investigadora: Ibeth María Cárdenas Vallejo.  
 
_______________________     ________________________ 
Firma de la docente investigadora                                                       Firma del beneficiario  
 
 
Fecha: _____/_____/______.    
 
 
